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Abstract

Multicultural classrooms demand high profile skills, expertise and potentials from teachers to cater the
needs of all students. This study was conducted to explore enriched information about multicultural
classrooms and expectations from teachers in multicultural classrooms of higher education level.
Furthermore, study aimed at exploring current status of training programs to train teachers for
multicultural classrooms. Meta-analysis, method that has been used in this study analyzes and
aggregates the results of previously conducted independent studies in the area of multicultural
classrooms. First of all area of interest was selected and objectives were formulated. Then articles
related to that area were explored and after thorough review of all selected articles some of the articles
were excluded from target list due to their diverse area. Themes were generated on the basis of
objectives to extract relevant data from articles and results were organized in chronological order.
Findings of this study revealed that quality of training programs may be improved for guiding teachers
to get information about students’ background and to promote respect and appreciation for diverse
religions, cultures and races in order to ensure effective teaching in multicultural classrooms.
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Introduction

Culture is a complex term that includes a variety of areas such as ethnic groups, languages, religions,
clothing, food styles etc. Multicultural education is a system of education that integrates histories, values,
beliefs and viewpoint of people having diverse cultural background. The idea of multicultural education
started with the movements of historically oppressed people regarding civil rights. Many authors trace its
history from the actions of America’ African and colored people who faced discriminatory attitude in
classrooms. At the end of 1960s and start of 1970s, women rights’ movements challenged inequalities in
education and employment (Banks, 1989). As all educational institutions either they are for junior grades
or higher education; are expected to address these inequalities, that’s why it becomes crucial for teachers
to enhance their skills for teaching effectively in multicultural classroom.

Multicultural classroom demands effective communication & interpersonal skills, expertise and potentials
from teachers to cater the needs of all students who are coming from diverse cultures. The importance of
multicultural education, teacher training practices regarding multicultural education as well as scenario of
multicultural classroom can be effectively understood by analyzing the studies that have been conducted
in the field of multicultural education. This study was conducted to explore enriched information about
multicultural classrooms and expectations from teachers in multicultural classrooms of higher education
level. Furthermore, study aimed at exploring current status of training programs to train teachers for
multicultural classrooms. Objectives of this study were to: elaborate the concept of multicultural
education and classrooms, highlight the expectations from teachers in multicultural classrooms and
underscore the status of training programs to train teachers for multicultural classrooms.

Method

Meta-analysis, method that has been used in this study analyzes and aggregates the results of previously
conducted studies in the area of multicultural classrooms. Systematic and step by step approach was
used. First of all area of interest was selected and objectives were formulated. Then articles related to
that area were explored and after thorough review of all selected articles, some of the articles were
excluded from target list due to their diverse area. Themes were generated on the basis of objectives to
extract relevant data from articles and results were organized in chronological order. On the basis of
results conclusion was drawn. Articles related to area of study were explored from online resources i.e.
Google scholars, ERIC, JSTOR, Research Gate, Taylor & Francis, and science direct. Majority of the research
articles were found in the form of full text document and some of them were retrieved on request for full
text papers. Articles were selected on the basis of relevancy of objectives and key area of the study.

Moreover, time duration was observed for the selection of articles i.e. from 2000 (as it seems more
appropriate cut-off date) to till date. Initially 46 articles were selected but after reviewing their content on
the basis of objectives, eight articles were excluded due to diverse themes and later 38 were selected as a
target list. Keeping in view the research objectives certain themes were generated and these themes were
observed to extract relevant data from articles:

i Multicultural education and classrooms
ii. Expectations from teachers in multicultural classrooms
iii. Teacher training programs for multicultural classrooms

For extracting data, selected articles were thoroughly studied and initially relevant data were written in
the form of first draft and after extensive review, data were finalized. Qualitative approach was used for
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data analysis. On the basis of themes data were extracted and it was presented systematically in
chronological order keeping in view the study objectives. On the basis of data analyses the following
results were attained:

Findings & Discussion
Multicultural Education and Classrooms

Multicultural education is a system of instruction and schooling that has been designed for the students of
different races keeping in view their culture scenario (Halvorsen & Wilson, 2010). It can be further
explained as a comprehensive reform system whose basic purpose is to ensure standardized education
facilities for all students irrespective of their culture (that include their traditions, race, language,
ethnicity, socio economic status, religion and living conditions) and a process which enjoys the support of
society members is called multicultural education system (Aydin, 2012). Due to their diverse background,
students show deviating point of views regarding variety of religious, traditional, ethical and power
related issues. Research studies conducted by Bohm, Davis, Meares, & Pearce (2002) in multicultural
classroom settings with the purpose to identify issues being faced by students of diverse cultures
reflected that currently students who are studying in multicultural classrooms are facing following
problems:

e Lack of adjustment to new cultural environment
e Low academic achievement

e  Conflict with students of diverse cultures

e  Trust problems regarding self and new culture

e Hesitation in group work

e  Personal and language related issues

e Issuesrelated to teaching and learning

e Lack of adequate administration support

e Unrealistic demands from teachers

e No professional attitude of teachers

Students from different racial and cultural backgrounds bring different life experiences, opinions and
identifications that establish diversity in classroom (Artiles & Kozleski, 2007). And sometimes it becomes
difficult for teachers to cater the needs of all students.

Expectations from Teachers in Multicultural Classrooms

Now a day due to easy and frequent mobility, classrooms are becoming a hub of diverse cultures and this
challenging situation demands a lot from teachers. Conventionally, students who get entered in
multicultural classroom were at immense deficit as they were not directed towards ways of effective
interaction with unknown people and students from diverse cultures. But currently it has become
responsibility of teacher to lead students towards better academic achievement from this unfamiliar
territory. Multicultural classrooms are those classrooms in which students of diverse cultural background
get enrolled. Due to above cited conditions, teaching is multicultural classroom is not an easy task.
Dalglish (2002) put forwarded following expectations from teachers:

e Awareness of stereotype behaviors
e Ability to ask students for help in correct pronunciation of names
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o Development of course material keeping in view diversity among students
e Good communicator

e  Ability to conduct variety of activities

e Set out clear expectations

e Having complete knowledge about their own cultural

e Awareness of students’ culture

According to Villegas and Lucas (2002) a competent teacher in multicultural classroom must has following
qualities:

e An affirming outlook towards students from diverse social foundations
e Take responsibility as a change agent

e Socially and culturally responsive showing flexible systems

e Think about the lives of his/her students

e Constructivist perspectives of learning

According to Stoicovy (2002) teachers in multicultural classroom believe that students’ learning is highly
affected by their culture that’s why they keep in view their background, race and ethnicity during their
instructional planning. It has been stated by Northedge (2003) that traditional teaching strategies or
innovative teaching strategies cannot be used as an indicator to address challenges related to students’
diversity but teachers are required to keep in mind the social and cultural characteristics and students
ability to participate in diverse learning community during the selection of instructional strategy.
According to Garcia, Hoelscher, and Farmer (2005) in multicultural classroom teachers must raise
questions for getting information about alternatives and to build positive connections among students.
Teachers in multicultural classrooms focus on identifying strategies that may prove helpful in risk
management and capacity development.

Salo-Lee (2006) argued that along with professional experiences, teachers’ experiences from living abroad
also play an important role in developing the intercultural competency among them. Teachers’ beliefs
about various abilities and disabilities also affect teachers’ attitude and expectations level in classroom
(Ginsberg, 2005; Middleton, 2002; Davis, 2006; Wiggins, Follo, & Eberly, 2007). Teachers believe that due
to diverse background, sensitivity level of students is different so teachers’ positive or negative response
can affect their academic success and self-esteem (Brown, 2007). Teachers are required to integrate
personal culture, the culture of students and adequate prevailing culture in classrooms (Coggins &
Campbell, 2008). In multicultural classroom teachers are expected to be culturally responsive and
supportive for all students (Halvorsen & Wilson, 2010). The basic responsibilities of teachers in
multicultural classrooms are to:

e Ensure the availability of equal opportunities for all

e Provide solution of all those conflicts that arise from difference of culture

e Develop moral values such as empathy, cooperation, respect for other etc. among students

e Enable students to enhance their knowledge about mutual cultures

e Increase the ratio of students’ success rate by involving them in group work

o Keep students away from feeling frustrated, marginalized and disengaged

o Allow students to bring different knowledge, experiences, insights and perspectives in classroom
according to culture
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Results of study conducted by Brok, Eerde, & Hajer (2010) reflected that teachers must have awareness
about students’ language and cultural background as well as self-consciousness about their own culture.
Both teachers and students must be aware of diversity in the classrooms as it will enable them to embrace
the diverse attitudes in terms of family status, living styles and ethnicity (Ahmad, Abiddin, Jelas, & Saleha,
2011). Competent teacher provide equal opportunities of class participation to all students regardless of
their race, socioeconomic status and sex (Mayra, 2012). It has been reported by Thompson (2013) that
traditional instructional strategies are inadequate to prepare students for complexities and subtleties of
race relations, that’s why teachers are required to incorporate modern and innovative instructional
strategies in their instructional plans. According to Anderson and Stillman (2013) teachers must be
encouraged to practice culturally responsive instructional strategies for creating active learning
environment according to the needs of students having different academic and social backgrounds. For
teaching in multicultural classroom a mixture of traditional and innovative strategies (35% traditional and
65% innovative) may prove helpful in creating effective classroom environment.

In order to share equal opportunities and rights for students in multicultural classroom, teacher must
have knowledge about true nature of multicultural education and different dimensions of diversity (Aydin
& Tonbuloglu, 2014). Results of study conducted by Hoosein (2014) described that for creating confident,
positive and interactive learning environment in multicultural classroom, knowledge related to race,
background, ethnic group and cultural differences of students may prove very supportive for teachers.
Democratic and dynamic learning environment in multicultural classroom ensures that needs of all
students are being accommodated and queries of all students are being entertained. Teachers tend to
foster effective communication and social skills among students by practicing variety of teaching
strategies and authentic activities. The more teachers will show culturally sensitive attitude the better will
be students’ academic performance. According to Faltis (2014) for ensuring effective learning
environments in classroom, it is necessary to explore teachers’ perception about multicultural context as
it may prove helpful in placing suitable persons at suitable places.

Results of study conducted by Alsubaie (2015) reflected that teachers having expertise regarding
innovative practices, techniques and educational trends may involve all students effectively in indoor and
outdoor classroom activities as well as can prove helpful in improving students’ academic performance
and minimizing culture related issues that were common in traditional classroom setting, as it demands a
lot of management skills and creativity from teachers. Teachers are required to have knowledge of various
strategies that can be practiced in multicultural classroom (Nadda, 2017). Such as:

e Exposure to different language culture
e Role playing

e  Group discussions,

e  Cooperative learning,

e  Community participation,

e Moving beyond text book

e Knowledge of student background

A teacher in multicultural classroom is required to schedule extra classes or discussion session keeping in
view the availability of all students as some students may not be able to follow newly made schedule or to
attend classes after regular hours due to some family or job related problems. A teacher who deals
effectively with all students in multicultural classroom is attributed as culturally responsive teachers.
Teachers must adopt flexible attitude for rethinking about their personal values as well as for asking
variety of question with the purpose of understanding students’ demands (Rosnes & Rossland, 2018).

ISSN (P): 2709-9962 Batool, Magsood, Malik & Jumani (2022) 346



Asian Social Studies and =1 Volume 3 Issue 2
Applied Research (ASSAR) May, 2022
Published by ASAR Council S a— e ISSN (E): 2709-9229

Teachers who have enough cultural consciousness are more likely to design effective instructional
strategies and to make justice oriented decisions according to the needs of culturally marginalized people
(Cho, 2018).

Teacher Training for Multicultural Classrooms

Teachers must be trained to get information about students’ background and to promote respect and
appreciation for diverse religions, cultures and races (Allen, 2000). According to Anderson, MacPhee, &
Govan (2000) there is need to revise teacher training curricula for preparation of culturally responsive
teachers. According to findings of research conducted by Merryfield (2001) for promoting the ability to
teach effectively and to incorporate innovations in multicultural classroom, there is need to revise the
curriculum of pre-service teacher education as such kind of abilities require adequate training from
experts. According to Chisholm and Wetzel (2001) research findings, teachers must be trained in a way
that they get ready to use a variety of innovative strategies keeping in view the learning environment and
diverse learning styles of students. They must be trained to break the tradition of teaching that just focus
on monoculture characteristics as it adversely the affect the performance of students (Grant & Wieczorek,
2002).

It has been described by Henry (2003) that in order to achieve educational goals for all students, there is
no universal course of multicultural education. There is need to develop a course of multicultural
education keeping in view the problems faced by students and challenges faced by teachers in
multicultural classrooms. Results of research conducted by Witsel (2003) put forwarded the idea that
there is no one strategy to produce competent teachers and good communicators for teaching in
multicultural classroom but a simple strategy for teachers training is to promote trust and confidence
among teachers to ensure effective classroom interaction. As confidence teacher can motivate students
to take part in classroom activities irrespective of their background, race, living conditions and learning
styles. Traditionally, multicultural aspect in pre service training programs was limited to dissemination of
culture related knowledge but now focus is being paid to familiarize teachers with effective classroom
management techniques and instructional strategies. Teachers are being trained to be culturally sensitive
during instructions in classrooms (Gibson, 2004). Teachers must be trained to promote harmony among
students and to deal with controversies and conflicts (Gay, 2004). For this purpose, there is need to
include provide equitable representations of diversity in the curriculum of teacher training programs.
Instead of focusing on a single group of students, teachers must paid equal attention towards the learning
related issues of all students.

According to Dong (2005) teachers must be trained to use their knowledge regarding multicultural
education for validating their expressions of perspectives, cultural knowledge, and differences. Sharma
(2005) suggested that teachers must practice culturally sensitive strategies in multicultural classroom to
ensure the availability of equal opportunities for all students as well as to ensure all round development
of all students (Sharma, 2005; Walker-Dalhouse & Dalhouse, 2006). Results of study conducted by
Schmidt (2005) fostered the idea to make teachers culturally responsive as such type of teachers play an
important role in inculcating the sense of effective learning among all students and these teachers can
uplift the mind of students, enhance their learning abilities and endanger fitness among students.
Furthermore, Walker-Dalhouse and Dalhouse (2006) declared that culturally responsive teachers involve
parents in teaching learning activities to deal with the issues that arise due to diverse culture.

Results of study conducted by Brown (2007) declared that social brokenness is a major cause of low
performance for those students who belongs to diverse culture. Social brokenness is the result of teacher
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focus on monoculture, misunderstanding of students’ learning and social styles, teachers’ limited
knowledge regarding social activities and avoidance of teachers from using innovative learning strategies.
On the basis of these issues, Brown (2007) suggested that teachers must be trained to address cultural
related issues of students in a unique learning environment. Development of necessary dispositions in
order to become an effective teacher must be the core value to teacher training programs (Rike & Sharp,
2008). During pre-service teacher training programs, teachers must be trained to use variety of innovative
strategies for curriculum implementation and to make students productive members of a democratic and
justice-oriented society (Gorski, 2009). Teachers must be prepared to face changing scenarios of day to
day life and diverse attitude of students (Atanasoska, Dimov, & Trajkovska, 2014). In order to prepare
students for interdependent world and to develop multicultural spirit among them, teachers must be
trained to take responsibility. Training of teachers for teaching in multicultural classrooms tends to
develop moral values such as human dignity, freedom, justice and equality among teachers. Teachers
must be familiarized with strategies that may be applied to ensure social activism, to create conductive
learning environment and to encourage community participation. Results of a study conducted by
Thompson (2010) revealed that students of those teachers who are culturally competent and responsive
have more diverse and broader social network as compared to students of untrained teachers. It reflects
that teachers’ effective training matter a lot in creating effective learning environment.

Research on analysis of teacher training courses conducted by Khatoon, Rehman, & Ajmal (2011) declared
that during training programs only theoretical knowledge is being disseminated to teachers, training
programs lack knowledge related to instructional methodologies to deal with multicultural prejudices,
curriculum lack of contributions and histories of Pakistan’ cultures. On the basis of these findings it was
suggested that teacher training programs must be activity based, teacher must be trained to deal
effectively with students of diverse cultures, knowledge related to national and regional cultures of
Pakistan may be delivered to teachers. Furthermore, Khatoon et al. (2011) suggested an outline for the
course of multicultural education that may be followed for effective teachers training. During pre-service
training programs teachers must be trained to address the issues related to homophobic bullying, to
create a model classroom that may prove tolerant and supportive for the students of all cultures (Jones,
2015). Results of study conducted by Knight (2015) revealed that content and pegadaogy should not be
sole conecrn of teacher training programs. Teachers msut be trained to partcipate in cultural events so
that they can make realitic decsions in their classrooms. Better understanding of teachers regarding
culture during training programs may stregthn their abilities regarding effective curriculum
implementtaion and utiliztaon of innovative strtaegies according to needs to deiverse students (Salmona,
Partlo, Kaczynski, & Leonard, 2015).

According to Alismail (2016) three implications of pre service multicultural teacher training programs
matters a lot in suporting teachers perception about multicultural eductaion, that are as follows: (1)
Professional preparation, (2) Content of courses, (3) Experience of instructors. Course for pre services
training programs must be embedded with practical activities that may enable teachers to practice
innovative strategies. The professors who are responsible for teachers training must have sound
knowledge about multiculturalism. Research conducted by Tonbuloglu, Aslan, & Aydin (2016) revealed
that teachers have adequate theoretical knowledge regarding multicultural education and diversity
among students. But practically, they were suffering from inadequacies in the formulation of objectives,
selection of activities and assessment techniques for students in multicultural classrooms. That’s why it
was suggested that practical activities must be incorporated in teachers training programs. There is need
to develop knowledge, skills and sensitivity among teachers regarding multicultural education for making
them inter culturally competent (Park, 2016).
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Delimitations & Conclusions

This study was delimited to one indicator of multicultural education that is expectations from teachers in
multicultural classrooms. Further descriptive studies and Meta-analysis studies may be conducted for
addressing diverse field of multicultural education. This study was further delimited to the analysis of
research studies (articles) that were in the era of 2000-2018. Further studies may be conducted to analyze
the researches from the inception of multicultural education. Easily accessible research articles were
reviewed for this study a more systematic strategy may be adopted to conduct the analysis of all studies
that have been conducted in the field of teaching in multicultural classrooms.

Multicultural education is a system of education that integrates histories, values, beliefs and viewpoint of
people having diverse cultural background. Multicultural classroom are those classrooms in which
students have diverse cultural background. To deal effectively with varying needs of all students teachers
are required to be competent and knowledgeable. Researches in the field of teaching in multicultural
classrooms reflected that students are facing learning and language related issues due to non-supportive
behavior of teachers. Furthermore it has been explored that current practices in teacher training
programs that have been designed for teachers of multicultural classroom lack adequate curriculum and
practical activities. This study was conducted to analyze previous researches in the area of teaching in
multicultural classrooms. Systematic and chronological approach was used to analyze the studies. Results
of this study may prove helpful for teachers regarding the improvement of teaching strategies and
activities that they practice in classroom. Furthermore authorities responsible for teacher training may get
benefit from this study to update their current practices and curriculum of teacher training programs.
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