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Abstract

Refugees are the most vulnerable people living in different parts of the world. Wars and conflicts left
hundreds of thousands of people at the risk of migration and displacement. Similarly, Afghan refugees
also migrated in the search of better life to different countries of the world including Pakistan. Pakistan
is the first largest refugee hosting country in terms of Afghan refugees and second largest country in
hosting overall refugee in the country. 1.4 million Afghan refugees live on POR card, whereas, more than
I million Afghan citizens live without documents in Pakistan. This makes the situation and quality of lives
at the risk of vulnerabilities and exploitation. The current study argues that Afghan refugees living in
Pakistan face several barriers in getting education. A large number of the Afghan refugee children are
outside of the schools and fail to have enrollment in schools due to socio-economic situation of the
refugees. Therefore, this study focuses on the educational barriers of the Afghan refugee children in
Balochistan and its effects on them. The study designs include quantitative nature. The data is randomly
collected from 400 Afghan refugee children residing in the nine different areas of Quetta District of
Balochistan. The data were statically analyzed through SPSS. The study finds that Afghan refugee
children faced several barriers in getting education such as uncertainty among the refugees on their
vague status in terms of citizenship, lack of the schools for refugees and documents related issues, lack
of the familial interest in the enrollment of the children in schools influenced the overall life pattern of
refugee children in getting education. Therefore, specific refugee quota based on their proportion is
required to be introduced at every school of the refugee hosting districts in Balochistan to overcome the
education barriers for refugee children.
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Introduction

Education is one of the fundamental human rights for every individual including refugee children to have
sense of living at any specific place or territory (Deitrick & Wiseman, 2021; Wiseman et al. 2019). It
provides charming opportunities in life and gives them chance to regulate into sheltered communities and
help them to become useful personalities (Damaschke-Deitrick & Wiseman 2021; Jornitz & Wilmers,
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2021). According to United Nations High Commissioner for Refugees (UNHCR) report, education is a long-
term process of development in refugee life, which is observed as a civilized attempt (Fincham, 2020;
UNHCR, 2016).It is illustrated that education is one of the important human rights and is necessary for the
rehabilitation of refugee children (UNHCR, 2000).A study found that education is fruitful for emotional
and social development remedy (McBrien, 2005).

Various countries meet with several barriers in the implementation of compulsory education for refugees.
United Kingdom (UK) showed several barriers to get the education for refugees. The most frequent
barriers identified were immigration status, mental health, and economic conditions of the refugees
(Gladwell, 2021). It is stated that in Greece, the number of refugees and migrants have increased children
population in school with diverse cultural and language background in small classes, which confused the
teachers, what to do with them (Kontogianni & Oikonomidis, 2020). The membership of these children
created challenges for teachers and children themselves in language and education situations (Kultti,
Pramling, & Samuelsson, 2017; Papandreou& Dragouni, 2022). Refugee children frequently face barriers
in their educational atmosphere in urban areas such as overcrowding in schools/classes, legal status and
documents, livelihood resources, lack of interest in education, distance from school, free transportation
for refugees, inequity in schools, and language (Mendenhall, Russel, & Buckner, 2017).

A study conducted in Australia describes that the refugee English language and communication was the
main problem they faced. Besides this, it was also stated that gender, culture, and socio-political features
were barriers to their education (Watkins, Razee, & Richters, 2012). Another research study was
conducted in an African schools, the finding shows that the barrier that affects the schooling of refugees,
was facing challenges in three sectors, (i) Institution, (ii) Economic (iii) Psychosocial (Kanu, 2008). In
Norway, refugee faced challenges in the form of language, culture, norms & values, social expectations
and they were not sure, whether, they would be allowed to remain in this country (Lindert et al., 2016;
Daniel et al., 2020).

One of the research on refugees explains the barrier faced by chin refugees in Malaysia. Data analysis
explored that, language, resources, legal status, cultural variation, and experience of injustice are barriers
refugees faced in Malaysia (Cowling, & Anderson, 2021). In the same way, this study highlight the basic
factor, which is considered a barrier in getting refugee education is “Poverty”. Due to this poverty
refugees are not able to face the expenses of educational parts such as fees, uniforms, lunches in school,
books, notebooks, tuition fees, and other Aspects like transportation (Justino, 2014; Shemyakina, 2011).
In the same way, different challenges have been faced by refugees but the education of refugee children
could not be neglected. Whether they stay in the host country, return to their home country, or get re-
shelter in a third country, education adjusts refugees for charming opportunities in the world (Jolis, 1993).

The UNHCR is continuously providing services for refugees throughout the world. It is the mandate to
provide the refugee with physical, political, and social protection. UNHCR is not only limited to protection,
they also provide physiological needs such as food, shelter, and water and also involved in providing
education. The UNHCR made plans from 2012-2016 and further policy of education was expanded to
primary and secondary levels of education in the plan of 2018-2023 (Dryden-Peterson, 2016). The
organization provides basic services to refugees, and education is a mandatory part of their services,
whereas different Non-Governmental Organization (NGOs) whether they are national NGOs or
international NGOs, face a considerable barrier in providing education services to refugees (Karam,
Monaghan, &Yoder, 2017). Refugees’ migration causes them to lack of documents and language, becomes
barriers to get education in a host community (Justino, 2014; Shemyakina, 2011; UNESCO, 2010).
According to the convention 1951 related to refugees, the refugee should be treated as the host
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community population is treated in respect of elementary education. But most developing countries are
unable to provide basic services for their country nation (Jolis, 1993).

Pakistan is host country not only for Afghan refugees, but also for Kashmeres, Indo-Pak Muslims (After
1947 Partition) and 2 million Bangallies in Pakistan. Refugees were not officially allowed to work until
2003. When Pakistan government made an agreement with UNHCR, than Pakistan let refugees to work
(Masudi &Mustafa, 2022). Pakistan faces different challenges regarding Afghan refugee education, such
as, no exact figure of refugees in Pakistan. Pakistan government has no specific policies for Afghan refugee
education, 68% refugees lives in cities, that’s way no specific schools could be arranged for them,
government has not arranged specific budget for refugees, birth certificate is demanded by school and
government, Economic and socio-economic factors are responsible for low attendance in school, Afghan
cultural values are main barrier in female education, Institutional problems are also barrier of Afghan
refugees in Pakistan (Jahangir & Khan, 2021). According to a statement, the literacy rate of Afghan
refugees in Pakistan is 33% (read and write). Here they need practical support in educational field to
develop life. The quality of education is not in true form, which is given by NGOs and government of
Pakistan. Internationally only 2% contribution is allocated for Afghan refugees in education field (Dilshad,
Durrani, & Javeed, 2021; Sala-i-Martin 2016). Moreover, it is pointed out that in Pakistan refugees face
many challenges such as, poverty in family life, socio-economic and social barrier to maintain education in
life. And the high dropout rate among the refugees is due to socio-economic condition and quality
education issues. And also the lack of opportunities towards education (Dilshad, Durrani, &Javed, 2021).
In the same way, there are a number of loopholes in the provision of quality education to school children
in Balochistan (Kakar, Yousaf, & Shoaib, 2022), and definitely refugee children are at the risk of
exploitation and they face barriers in getting education. Therefore, this study focuses educational barriers
of Afghan refugees’ children in Quetta, Balochistan.

Review of the Literature

A refugee is a person who leaves his home country due to war, conflict, or persecution. This results in a
few clothes on their shoulder, leaving home, possessions, jobs, businesses, and relatives and friends. And
not willing to return (Mason, 1917; Loganathan, et al. 2022). Another study states that, according to
article 26 of the Universal Declaration of Human Rights, education is one of the elementary and basic
rights of all children (Assembly, 1948; Loganathan, et al., 2022). Human right law, whether that is national
or international law, considered education as a basic human right. Following agreed documents at
international level ratifies and promotes children education including refugee children. These documents
are as follows: convention belongs to the right of the child (1989), the convention relating to the refugees
(1951), and the world education forum by the Dakar world education forum or action (2000).

Education is meaning full to understanding human rights (Lee, 1013). The right to education is to learn the
right and responsibilities to become a good citizen that helps an individual to come out from the poverty
level and participate in communities to serve (Shohel, 2022). Parents’ lack of interest in child education is
one of the barriers to their education. Parents’ participation in child education not only promotes
education but also brings success in life (Huang & Lam, 2022). A study was conducted in U.S.A, according
to this research most of the refugee children have limited education and get education till intermediate.
An example of study explains that in the Democratic Republic of the Congo (DRC) in the United States of
America (USA), almost 36% of refugees got the education of intermediate and secondary education.
Among these Congolese 18% had primary education and 20% were not able to read and write and a large
number of their females were illiterate (Ranard, 2014). Further, this study illustrates that immigrant and
refugee children face challenges such as parents’ language, parent’s interest in education, and children’s
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language ability (Jung & Zhang, 2016). In the U.S most refugee children remain behind in school due to
English language proficiency (Nunez, 2014; Huang & lam, 2022). Different studies state that refugees in
high-income countries face negative education experiences. Refugees who did not have education or
limited education causes low attendance in the UK, and school is challenging for Afghan refugees. In the
US, Sudanese minors stated that schooling was challenging initially, even though they had English
language courses in camps. Whereas, in Sweden, Afghan and Iranian refugees complained their previous
degrees were not considered while placing them in class (Aleghfeli & Hunt, 2022). According to one of the
studies conducted in South Africa, the major barrier that affect migrant education is; lack of documents,
language, Unable to carry on studies, and challenges such as discrimination (Blessed-Sayah, Griffiths,
&Moll, 2022).

In Bangladesh majority of Rohingyas children were dispossessed of the right to education. Even though
national and International NGOs are engaged to provide facilities in the teaching field, but still it is not
enough. For example, the Kutupalong camp, 500,000, refugee children were deprived of formal education
(Rahman, 2020). The same study also pointed out discriminatory barriers that are named 4A’s by Katarina
Tomasevski, which are as follows: Accessibility states the lack of school infrastructure. Availability consists
of teacher training. Acceptability, including education, shall be according to the demand and condition of
the refugee population. Adaptability insists on education demand in the future (Huang & Lam, 2022). In
Malaysia government is not bound to educate refugees (Rohingyas). As Malaysia is not a signatory of the
1951 convention and 1967 protocol and has even not updated the 1954 convention relating to the
stateless person. There are some informal institutions (Religious institutions) where refugees are given
education by the will of their parents. These institutions are funded by UNHCR. Malaysian government
finds refugees and asylum seekers as “illegal migrants” who are supposed to be arrested and detained.
Here in Malaysia government law is a barrier to refugees’ education (Loganathan, et al. 2022).

Similarly, there are a large number of irregular migrants in Pakistan without having proper documents or
recognition that remained outside the radar of humanitarian aid (Kakar, Yousaf, & Draiweesh, 2020; Kakar
&Yousaf, 2021).Moreover, Pakistan has given shelter to 1.4 million Afghan refugees for the last four
decades on Proof of Residence (PoR), where 500,000 children are school-age. So the majority of this
population is not able to attend formal education due to various reasons, which consist of socio-
economic, and cultural issues, traditional mentality towards female education, lack of infrastructure,
inconvenient courses, and lack of an efficient system to deal with Afghan refugees (Jahangir, & Khan,
2021; Kakar, Yousaf, &Draiweesh, 2020).

Material and Method

This study is conducted according to quantitative research design keeping in view objectivity of the issue
of refugee children in Quetta Balochistan. This research strategy is more objective, scientific and can be
generalized. Mostly it is used to test hypothesis or testing a theory. The universe for this research was
District Quetta of Balochistan. The targeted population was Afghan refugee children, with the age group
11-17 years old. During this research process, proportionate random sampling was used to get
appropriate sampling. A sample size of 400 respondents was taken out by the Taro Yamane formula. Out
of 400 respondents, 200 of them were female and 200 were male. The primary data was collected by
survey method, followed by the instrument of the interview schedule. This interview schedule was
comprised of semi-structured. These interviews were conducted in different languages, such as, Pashto,
Farsi, Urdu and English due to respondents’ convenience. Data were analyzed by using a statistical
package for social sciences (SPSS) software. In the analysis part, descriptive statistics (Frequencies &
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Percentages) were used to know the dispersal or variability of the respondents. And inferential statistics

were used (Bivariate Correlation) to know the strength of the relationship.

Data Analyses and Interpretations

Table Mo 1: Education Barriers Faced by the Afghan Refugee Children during their Studies

Statement S.A A No DA SDA
F&% F&% F&% F& % F&%
Getting education is expensive at the host area. (172) (204) (2) (23) (0)
43.0% 51.0% 3% 5.8% 0%
Poor economy stops you going to school (140) (218) (1) (41) (0)
35.0% 54.5% 3% 10.3% 0%
Barriers make you less interested in getting (39) (186) (5) (169) (2)
education 9.8% 46.5% 1.3% 42.3% .3%
Parents are reluctant due to refugee vague status (103) (258) (6) (32) (2)
25.8% 64.5% 1.5% 8% 0.3
The illiterate parents influence the future of (27) (106) (4) (251) (22)
children education 4.3% 26.5% 1% 62.8% 5.5%
Afghan refugee are unaware about the scope and (30) (187) (22) (158) (3)
significance of children education 7.5% 46.8% 5.5% 39.5% 0.3%
Physical Punishment increased school dropout (52) (231) (2) (113) (2)
rate 13.0% 57.8% 5% 28.3% 0.5%
Medium of instruction is barrier in children (211) (93) (2) (94) (0)
education 52.8% 23.3% 5% 23.5% 0%
The Status of refugee is barrier in the enrolment (218) (177) (2) (3) (0)
process in school 54.5% 44.3% .5% .8% 0%
The fear of cultural convergence increases (166) (182) (2) (49) (2)
41.5% 45.5% .5% 12.3% .3%
The frequent movement from place to place stops (78) (279) (4) (39) (0)
children from education 19.5% 69.8% 1% 9.8% 0%
Lack of the quality schools for refugee children (143) (218) (2) (38) (0)
education 35.8% 54.5% 3% 9.5% 0%
Lack of the awareness of family regarding the scop (50) (214) (6) (128) (2)
and importance of children education 12.5% 53.5% 1.5% 32% .5%
Lack of the interest of family /parents in children (222) (147) (3) (28) (0)
education 55.5% 36.8% .8% 7% 0%
Dependency on guardian other than father (100) (216) (3) (80) (2)
25% 54% .8% 20% .3%
Lack of the transport facility for children (115) (2112) (75) (0) (0)
accommodation for education 28.8% 52.8% 18.5% 0% 0%
Preferences of boys in school and girls out from (163) (166) (7) (64) (0)
the school by the parents 40.8% 41.5% 1.8% 16% 0%

Table no 1 gives the opinion regarding education barriers the refugee children face during their studies.
According to this survey, 51% of the respondents agreed and 43% strongly agreed that getting education
is expensive at the host area for Afghan refugees’ children. Moreover, 5.80% of the respondents
disagreed with the statement. And only .30% did not give any opinion about the statement. Moreover,
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the illustration of the table shows that poor economy stops Afghan refugee children going to institutions.
In this regard, 54.50% of the respondents were agreeing and 35% strongly agreed with the said statement.
Whereas 10.30% of the respondents disagreed with this. And the least number of respondents were sure
about the barrier to education.

However, it is also reported that 46.60 % of the respondents agreed that barriers make you less interested
in getting education. On the opposite side, 42.30% of respondents were disagreeing with the statement.
Once again 9.8% of the respondents state that barriers reduce their interest in studies. While 1.50% of the
respondents did not give an opinion about the statement. And the least number of respondents (0.30%)
was strongly disagreeing with the statement. In the same way, the data mentioned that 64.50% of the
respondents agreed and 25.80% strongly agreed that parents’ are reluctant due to refugee vague status.
Furthermore, 8% of the respondents disagree with the statement. On the other hand, 1.50% of the
respondents were without respond. Whereas only 0.30% strongly disagree with the statement.

Table findings also explain that 62.80% of the respondents disagree that the illiterate parents’ influence
the future of children education. However, 26.50% of the respondents were agreeing with the statement.
While 5.5% of the respondents again strongly disagree with this. On the other hand, 4.30% strongly
agreed. Meanwhile, 1% of the respondents had no answer about the statement. Furthermore, statement
reveals that 46.80% of the respondents agreed that Afghan refugees are unaware about the scope and
significance of children education. Furthermore, 39.50% of the respondents disagree with this statement.
Moreover, 7.50% of the respondents strongly agreed. While the least number (0.30%) of the respondents
strongly disagreed with the statement. And only 5.50% of the respondents gave no response about the
statement.

The data mentioned that majority of the respondents (57.80%) answered that physical punishment
increased school dropout rate. On the opposite side, it is stated that 28.30% of the respondents
disagreed. And once again 13% of the respondents strongly agreed with the statement. And least number
0.50% strongly disagreed. Moreover, 0.50% refused to answer. Similarly, information in this table
expresses that the highest number of the respondent (52.80%) strongly agreed and 23.30% of the
respondents agreed that medium of instruction is barrier in children education. Moreover, 23.5% of the
respondents agreeing with the statement. While the least no of respondents 0.50% had no response to
this statement.

The statistics in this table also describe that a significant number of respondents 54.50% strongly agreed
and 44.30 % just agreed that the status of refugee is barrier in the enrolment process in school. Only
0.80% of the respondents disagree with this statement. Whereas 0.50% of the respondents did not
answer this question. In addition, the data indicates that most of the respondents 45.50% agreed and
41.50% strongly agreed that the fear of cultural convergence increases. However, 12.30% of the
respondents disagreeing with this. While 0.50% of the respondents had zero response to this statement.
And the least number of the respondents 0.30% strongly disagreed with this statement and the table
describes that 69.80% of the respondents agreed and 19.50% strongly agreed that the frequent
movement from place to place stops children form education. On the other hand, 9.80% of respondents
were disagreeing with the statement. While 1% of the respondents had no comments on this problem.

The table further provides the information about lack of the quality schools for refugee children is the
reason for the education barrier. In this regard, 54.50% of the respondents agreed and 35.80% strongly
agreed about the statement. On the opposite side, 9.50% of the respondents disagreed with this.
Moreover, 0.3% of the respondents remained silent for this query. Further majority of the respondents,

ISSN (P): 2709-9962 Ullah & Wassan (2022) 337



Asian Social Studies and =1 Volume 3 Issue 2
Applied Research (ASSAR) May, 2022

Published by ASAR Council S a— e ISSN (E): 2709-9229

53.50% agreed that lack of the awareness of family regarding the scope and importance of children
education prevents children from the study. On the other hand, 32% of the respondents were disagreeing.
Furthermore, 12.50% of respondents strongly agreed. And only 1.50% of the respondents did not answer
this statement. The least number of the respondents 0.50% strongly disagree with the statement.

Information in this table further shares that 55.50% of the respondents strongly agreed and 36.80% just
agreed that lack of the interest of family/parents in children education causes children’s education
barrier. Moreover, 7% of the respondents disagree with the statement. And only .80% answered zero
responses. Similarly, primary data in the table indicates that a significant number of the respondents
(54%) agreed and 25% strongly agree that depending on guardian other than father (Orphan hood)
prevents refugee children from studies. Moreover, 20% disagree with the statement. Whereas, 0.80% of
the respondents were without response. In the same way, the least number of the respondent (0.3%)
strongly disagree with the said statement and the table also states that the highest number of the
respondents (52.80%) agreed and 28.80% strongly agreed that lack of the transport facility for afghan
refugee children accommodation for children, stops them from going to the institution. While 18.50% did
not respond to this statement while the statement further states that a significant number of the
respondents 41.50% agreed and 40.80% strongly agreed that preferences of boys in school and girls out
from the school by the parents causes barrier in Afghan refugee children studies. On the other hand, 16%
of the respondents disagree with the statement. And only 1.80% of the respondents were not sure about
this statement.

Table No 2: Relationship between independent and dependent variables regarding barriers in education
for refugee children

Afghan refugees are unaware | Barriers make you less interested in getting education.
about the scope and | Person Correlation value 0.163**
significance  of  children | N 400.0
education
The illiterate parents | Afghan refugees are unaware about the scope and significance of
influence the future of | children education
children education Person Correlation value 0.235**
N 400.0

Correlation is Significant at 0.01**

Table No 2 exhibits the correlations between the Afghan refugees are unaware about the scope and
significance of children education and barriers make you less interested in getting education. The finding
indicates that Afghan refugees are unaware about the scope and significance of children education was
statistically correlated with barriers make you less interested in getting education (r = 0.163**, p<0.01).
The relationship was positive and the correlation coefficient reveals the relationship between Afghan
refugees are unaware about the scope and significance of children education and barriers make you less
interested in getting education.

Table further shows the relationship between the illiterate parents influence the future of children
education and Afghan refugees are unaware about the scope and significance of children education. The
findings indicate that the illiterate parents influence the future of children education was statistically
correlated with Afghan refugees are unaware about the scope and significance of children education(r =
0.235**, P < 0.01). The relationship was positive and the correlation coefficient explains the relationship
between the illiterate parents influence the future of children education and Afghan refugees are
unaware about the scope and significance of children education.
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Conclusion

Refugee most of the time escape from conflict zones or due to natural and social crises in the search of
better life opportunities. This situation can be manmade or natural impact. Refugees through the globe
face different challenges in life. But in developing world they face more critical issues as compare to
developed countries. Education, health and economic issues are common among refugees (Kakar, Yousaf,
&Draiweesh, 2020). In this study the educational barrier of afghan refugees’ children deeply studied to
know the cause and effect on refugee children. According to Universal Declaration of human rights, every
child has right to be given primary and fundamental education. Adjacent to this, the Convention on the
right of the child (CRC) gives protection to every child in getting education as their fundamental right.
Every country has its own laws and economic situation that help the children to get education.
International law of education is protected by UNHCR that takes mandatory steps towards the education
of refugees’ children and other children. There are some countries such as, Pakistan, India, Malaysia etc.,
are not signatory of 1951 convention and 1967 protocol, even than they are trying to provide education to
the refugee and host children under the support of UNHCR. Afghan refugees are vulnerable throughout
the world, as they are facing conflict and war for last four decades. This study finds that refugee children
are more in critical situation due to lack of education and poor economic condition. They need more help
in part of education in developing countries such as Pakistan etc. This research reveals that refugee
children in Quetta, Balochistan face different barrier in getting education. Especially parents illiteracy, lack
of awareness, lack of interest of Afghan refugee children. Beside this, cost of education, refugee status in
attaining admission in school, lack of quality school in the locale area. Careless nature of family members
of a refugees and cultural barrier in receiving education are the main barrier found in this study.
Therefore, specific refugee quota based on their proportion is required to be introduced at every school
of the refugee hosting districts in Balochistan to overcome the education barriers for refugee children.
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