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Abstract

School curriculum performs a vital role in strengthening the conceptual understanding of peace in school
adolescents. It’s important to evaluate the strength and weakness of school curriculum to incorporate
the further strategies to enhance the vision of peace in the adolescents. Keeping in view the emerging
violent attitude in the school adolescents, its need of the day to evaluate the school curriculum
regarding the curriculum approach about peace teachings. Therefore, keeping in view existing situation
of peace in Khyber Pakhtunkhwa province of Pakistan, its urgent need to evaluate the school curriculum
contributions regarding the conceptual understanding of peace in school adolescents (Mahmood, 2010).
For this purpose, it is also important to evaluate the school curriculum to explore the further needs and
challenges for peacebuilding in the adolescents as well (Hamid, 2011). Therefore, the researcher decided
to conduct this study. The purpose of this study was to perception of stakeholders regarding the
integration of peace education curriculum at higher secondary school level in Pakistan. It was
quantitative study. 284 secondary school teachers and 15 curriculum developers at HSSC level. The
sample size of the study consisted of 284 secondary school teachers and 15 curriculum developers at
HSSC level. Simple random sampling technique was used in the selection of sample of the study. Self-
made questionnaire was used as research tools in this study. Data were analyzed with the help of SPSS
(Version, 24). Percentage, frequency, mean score, standard deviation, and chi-square were used as a
statistical tools. The study further recommends that the long-term and short-term goals of the Peace
Education Program for peacebuilding environments in schools should be clear from the start to facilitate
learning outcomes. Moreover, the government, through the Ministry of Education, needs to make a
mechanism for assessing a culture of peacebuilding in schools. Further, the present study may serve as
an indication of the need to introduce peace education as a subject in the school curricula of schools in
Pakistan.
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Introduction

Peace and curriculum are interlinked for bringing the social stability and economic development in any
country of the world. Evaluation of curriculum particularly school curriculum about peace teachings is
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important to incorporate the future needs to enhance the vision of peace in new generation. Particularly,
in developing countries, its need of the day to evaluate the school curriculum within passage of time
regarding the peace education for developing and incorporating further strategies to promote the vision
of peace in school adolescents. The concept of peace education remains difficult and challenging to
conceptualize. It is multifaceted and is defined variedly by different scholars. Harris (2004), for instance,
defines peace education from a teacher’s perspective by examining actions of teachers charged with
teaching peace education, understanding why peace is absent, and the possibility of achievement.

According to the National Council of Educational Research and Training (2006), promoting the culture of
peace in society for all time is called education for life. Peace education is not only training, but it is a
process that develops principles, abilities, skills, and awareness among peoples to live peacefully in society
with other peoples and become responsible citizens (Cohen, 2016). The United Nations explains a culture
of peace as “the basic principles, approaches, lifestyles, and lifestyles of rejecting conflicts and ending
violence to resolve problems through negotiations and dialogue between individuals, groups, and states”
(Reardon, 2001).

Therefore, at higher secondary school students seriously adopted the thoughts of culture, battle, and
peacebuilding they must receive it from peace education (Heikal, 2013). At this stage, students are very
enthusiastic about the upcoming leadership of their country and human resource. Ministry of education,
curriculum developers, and peace educators are facing challenges to promote peace, human rights,
tolerance, and citizenship among higher secondary school students and create a peaceful learning
environment for the future. For this purpose, education plays a key role to sustain the culture of peace in
society (Hettler & Johnston, 2009).

Therefore, at higher secondary school students seriously adopted the thoughts of culture, battle, and
peacebuilding they must receive it from peace education (Heikal, 2013). At this stage, students are very
enthusiastic about the upcoming leadership of their country and human resource. Ministry of education,
curriculum developers, and peace educators are facing challenges to promote peace, human rights,
tolerance, and citizenship among higher secondary school students and create a peaceful learning
environment for the future. For this purpose, education plays a key role to sustain the culture of peace in
society (Hettler & Johnston, 2009).

Pakistan has taken some initiatives after independence in 1947 in the educational policies and
constitution regarding peace. The founder of Pakistan stated the beliefs of the state in the following
words: “We believe in the principle of honesty and fair play in national and international relations and are
ready to contribute to the development of peace and prosperity among the peoples of the world
(Hussain, 2007). Pakistan will never need to provide material and moral assistance to the oppressed and
suppressed peoples and follow to the principles of the UN Charter (Dani, 1981)”. Pakistan has taken
initiatives in the constitution of 1956 and the constitution of 1962 about freedom, equality, tolerance, and
social justice to all communities. In 1973 Constitution part Il amendment 19A is about fundamental rights,
the right to gain knowledge and information about their legal rights, and the rights of others (Hamid,
2011).

Khan, Sindher and Hussain, (2013) describe that the National Education Policy (NEP, 2009) mentioned
many parts of peace education, for example, promoting human rights and interreligious harmony.
Pakistan included peace education aspects and human rights in the curriculum. Pakistan's national
education policy (2017) also mentioned peace education in the section of policy provision and
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international commitments. The policy also mentioned the commitment about SDGs as Pakistan signed it
in 2015 under the United Nations general assembly (P-6, 13, 26, 28, 41, 44, 64 & 78).

The main concern of our educational polices on educational system of public sector, while the educational
system of private sector and madrassas are ignore (Mahmood, 2011). The basic purpose of peace
education in classroom is that teachers adopted such methodologies and techniques is to overcome
conflicts in classroom environment and promote the culture of peacebuilding in classrooms. Islamyiat is
the compulsory subject at school level, the basic purpose of Islamic studies subject is to emphasize on
peacebuilding in society while Islamic studies subject just focus on Jihad (Malik, 2016). In our classrooms
the scope of peace building remains to Islamic studies subject. Therefore Islamic studies is compulsory
subject and taught form primary to higher secondary school level (NEP, 2009). In Pakistan different
National and international NGOs stared projects on peace education. The basic purpose of these projects
to create critical thinking and problem solving skills among school students (Butt, 2016).

In Pakistan UN is started some initiative and launched a multilingual publication of essays, the main
purpose of this program was to promote the culture of peacebuilding and citizenship among the people of
Pakistan. "Peace-Marching towards Light", is one of the most famous book on peace education. In this
book the concept of peace is described in the form of pictures this book is published with the help of
Central Institute of Arts and Crafts in Karachi and drawings from school children (ASPnet, 2010).

In 2002 UNICEF has taken numerous actions to promote the culture of Peace building. Established
Widespread Life-Skills booklet for children’s, youth and students (UNICEF, 2002). Booklet contains
activities to mention violence, held trial of training of teachers on peace and conflict resolution for
incorporation of psycho-social safety at school level. ICRD has been engage the leaders of Pakistani
madrassas in teacher-training programs that develop curriculum and pedagogic development, with an
stress on religious patience, human rights, and conflict resolution skills (IRCD, 2007).

Therefore, Salomon (2011) explains the word peace education in such a way that these are some sort of
activities that change the attitudes of a person. Mainly it makes some rights for developing nations, its
demilitarization, and promoting the culture of peacebuilding for such developing nations. Peace education
builds peace attitude among peoples, thus such people live one another quietly and stop any type of
conflict through peaceful dialogue (Deen, 2016). Likewise, it is a mechanism that changes the behaviors
and attitudes in individuals; stopping conflict outbursts; peacefully solving the conflict, and encouraging
the culture of peacebuilding in society (Ewing, 2010).

The Ministry of Education encourages greater involvement in peace education to promote a culture of
peace among citizens by teaching peaceful values integrated with existing subjects in the school
curriculum. This is done because they are in the pivotal stage of education as the content of education,
selected educational resources and materials, formal and informal education, research, and continuous
training for teachers and learners (MoE, 2016).

School curriculum plays a vital role in enhancing peaceful co-existence among the school adolescent
(Sajid, 2018). The province of Khyber Pakhtunkhwa has recently developed curriculum based on education
policy 2006. The objective of this new curriculum to attain Universal Primary Education, ensuring that all
boys and girls should go to school and complete their primary education, trying to achieve improvement
in girl’s education. But there is no such importance have been given to peace education, in order to make
the society free from violence, conflicts and try to resolve their conflicts though peace full negations
(KPCEP, 2006).
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Peace education is a burning issue all over the globe which is needed to be addressed. Pakistan is a
developing country and there are lots of issues regarding peace education (Abbas, 2004). Pakistan is a
multi-cultural, multi-ethnic, and bilingual country and is facing the issues of conflicts, violence, justice, and
tolerance in society (Ahmad, 2015). According to the Pakistan educational policies of 1992, 1998, 2009,
and 2017 to integrate peace education from primary to higher school level curriculum to boost up and
reconstruct the psychological cognitions of the adolescent. However, the problem seems to be for
learners to understand the peace values that inform human relations skills to mitigate and resolve
conflicts (Butt, 2016). This study contributes to the body of knowledge needed to address the existing
gaps of peace teachings in higher secondary school curriculum in Pakistan. From the last two decades
Pakistan is facing serious challenges of peace. Although peace is existing in the whole country but it looks
to need some barriers for further peace keeping. School curriculum is playing a vital role in addressing the
barriers in peace keeping in the country. To enhance the vision of Pakistani youth, it is important to
evaluate the higher secondary school curriculum in the context of peace to develop further
recommendations for peace keeping.

Research Methodology

The purpose of this study was to perception of stakeholders regarding the integration of peace education
curriculum at higher secondary school level in Pakistan. It was quantitative study. 284 secondary school
teachers and 15 curriculum developers at HSSC level. The sample size of the study consisted of 284
secondary school teachers and 15 curriculum developers at HSSC level. Simple random sampling
technigue was used in the selection of sample of the study. Self-made questionnaire was used as research
tools in this study. The validity of the instrument was insured through expert’s opinions in the field of
peace education. The tool was changed and modified according to the suggestions to suggestions of the
experts, whereas the reliability of the tools were checked through Cronbach Alpha. The total reliability of
the instrument was calculated as 0.84. Data were analyzed with the help of SPSS (Version, 24).
Percentage, frequency, mean score, standard deviation, and chi-square were used as a statistical tools.

Results
Table 1: Promoting Moral Values to Reduce Conflicts
Data Source Level Frequency Percentage Mean Chi-Square P-Value
Teachers SA 49 33.6
A 88 60.3
UN 5 3.4 1.76 202.630° .000
DA 3 2.1
SDA 1 7
Curriculum SA 5 45.5
Developers A 3 27.3
UN 1 9.1 2.09 5.818° 213
DA 1 9.1
SDA 1 9.1
Total SA 48 30.6
A 97 61.8
UN 6 3.8 1.82
DA 4 2.5
SDA 2 1.3
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According to table 2 explains the opinions of the respondents about the content of the higher secondary
school level text books of the subjects (English, Urdu, and Islamic Studies) promoting moral values to
reduce conflicts. It describes that majority of the responses of the teachers 93% and curriculum
developers 82% agreed with the statement that the content of the text book promoting moral values to
reduce conflicts in students at higher secondary level. However in total, 92% agreed 4% undecided and 4%
did not agreed with the statement. Furthermore, the table values of chi-square for teachers and
curriculum developers are 202.630% and 5.818” with p-value .000 and .213 respectively. Whereas, the
opinions of the teachers and curriculum developers regarding the statement that higher secondary school
level text books of the three subjects (English, Urdu, and Islamic Studies) promoting moral values to
reduce conflicts was found significant and the stated p-values were less than expected level of significance
i.e. 0.05.

Table 2: Developing Skills for Conflict Resolution

Data Source Level Frequency Percentage Mean Chi-Square P-Value
Teachers SA 42 28.8
A 96 65.8
UN 4 2.7 1.80 230.849° .000
DA 2 1.4
SDA 2 1.4
Curriculum SA 3 27.3
Developers A 4 36.4
UN 1 9.1 2.45 3.091° .543
DA 2 18.2
SDA 1 9.1
Total SA 45 28.7
A 100 63.7
UN 5 3.2 1.85
DA 4 2.5
SDA 3 1.9

According to table 2 explains the opinions of the respondents about the content of the higher secondary
school level text books of the subjects (English, Urdu, and Islamic Studies) developing skills for conflict
resolution. It describes that majority of the responses of the teachers 85% and curriculum developers 83%
agreed with the statement that the content of the text book developing skills for conflict resolution in
students at higher secondary level. Whereas in total, 93% agreed 3% undecided and 4% did not agreed
with the statement. Furthermore, the table values of chi-square for teachers and curriculum developers
are 230.849° and 3.091° with p-value .000 and .543 respectively. Whereas, the opinions of the teachers
and curriculum developers regarding the statement that higher secondary school level text books of the
three subjects (English, Urdu, and Islamic Studies) developing skills for conflict resolution was found
significant and the stated p-values were less than expected level of significance i.e. 0.05.

According to table 3 explains the opinions of the respondents about the content of the higher secondary
school level text books of the subjects (English, Urdu, and Islamic Studies) moral inclusion among people.
It describes that majority of the responses of the teachers 94% and curriculum developers 92% agreed
with the statement that the content of the text book moral inclusion among people in students at higher
secondary level.
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Data Source Level Frequency Percentage Mean Chi-Square P-Value
Teachers SA 45 30.8
A 88 60.3
UN 4 2.7 1.85 190.918° .000
DA 7 4.8
SDA 2 1.4
Curriculum SA 5 455
Developers A 3 27.3
UN 1 9.1 2.09 5.818° 213
DA 1 9.1
SDA 1 9.1
Total SA 47 29.9
A 94 59.9
UN 5 3.2 1.89
DA 8 5.1
SDA 3 1.9

Whereas in total, 90% agreed 3% undecided and 7% did not agreed with the statement. Furthermore, the
table values of chi-square for teachers and curriculum developers are 190.918° and 5.818° with p-value
.000 and .213 respectively. Whereas, the opinions of the teachers and curriculum developers regarding
the statement that higher secondary school level text books of the three subjects (English, Urdu, and
Islamic Studies) moral inclusion among people was found significant and the stated p-values were less
than expected level of significance i.e. 0.05.

Table 4: Enables the People to Handle Conflicts

Data Source Level Frequency Percentage Mean Chi-Square P-Value
Teachers SA 54 37.0
A 75 51.4
UN 4 2.7 1.86 150.370° .000
DA 9 6.2
SDA 4 2.7
Curriculum SA 3 27.3
Developers A 4 36.4
UN 1 9.1 2.45 3.091° .543
DA 2 18.2
SDA 1 9.1
Total SA 45 28.7
A 91 58.0
UN 5 3.2 1.98
DA 11 7.0
SDA 5 3.2

According to table 4 explains the opinions of the respondents about the content of the higher secondary
school level text books of the subjects (English, Urdu, and Islamic Studies) enables the people to handle
conflicts. It describes that majority of the responses of the teachers 88% and curriculum developers 73%
agreed with the statement that the content of the text book enables the people to handle conflicts in
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students at higher secondary level. However in total, 87% agreed 3% undecided and 10% did not agreed
with the statement. Furthermore, the table values of chi-square for teachers and curriculum developers
are 150.370° and 3.091° with p-value .000 and .543 respectively. Whereas, the opinions of the teachers
and curriculum developers regarding the statement that higher secondary school level text books of the
three subjects (English, Urdu, and Islamic Studies) enables the people to handle conflicts was found
significant and the stated p-values were less than expected level of significance i.e. 0.05.

Table 5: Mandatory for the Stability of the Country

Data Source Level Frequency Percentage Mean Chi-Square P-Value
Teachers SA 50 34.2
A 79 54.1
UN 4 2.7 1.89 157.219° .000
DA 9 6.2
SDA 4 2.7
Curriculum SA 6 54.5
Developers A 2 18.2
UN 1 9.1 2.00 8.545° .074
DA 1 9.1
SDA 1 9.1
Total SA 48 30.6
A 89 56.7
UN 5 3.2 1.94
DA 10 6.4
SDA 5 3.2

According to table 5 explains the opinions of the respondents about the content of the higher secondary
school level text books of the subjects (English, Urdu, and Islamic Studies) mandatory for the stability of
the country. It describes that majority of the responses of the teachers 88% and curriculum developers
73% agreed with the statement that the content of the text book mandatory for the stability of the
country in students at higher secondary level. Whereas in total, 88% agreed 3% undecided and 9% did not
agreed with the statement. Furthermore, the table values of chi-square for teachers and curriculum
developers are 150.370° and 8.545% with p-value .000 and .074 respectively. Whereas, the opinions of the
teachers and curriculum developers regarding the statement that higher secondary school level text
books of the three subjects (English, Urdu, and Islamic Studies) mandatory for the stability of the country
was found significant and the stated p-values were less than expected level of significance i.e. 0.05.

Conclusion

The study concluded that the curricula and textbooks of three compulsory subjects (English, Urdu, and
Islamic Studies) at the higher secondary level provided the contextual understanding of peace in the
perspective of Islamic and social ethics. The national curriculum of English focuses on the development of
ethical and social characteristics and standards of a civilized culture. It provides knowledge about the
multiculturalism and civilization in the Islamic and cultural ethics of Pakistan. The study concluded that
equality is one of the basic foundation to enhance the visions of peace in school adolescents. The study
concluded that universal truth has been sufficiently discussed in the text books. Social and ethical values
have been discuss broadly in the textbooks. And it also provides improvement and expression through
actions, a sense of individual value; at the same time valuing diversity and equality among people.
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Recommendations

1. The research study may contribute to promote peace building in Pakistani society particularly by
incorporating the findings of the study in the higher secondary school curriculum in KP province.
The findings of the study reflect that peace teaching content in the existing higher secondary
school curriculum is merely activity based. Therefore, activity based peace curriculum at higher
secondary school level may be supportive in enhancing the peace building in the school youth.
Hence, the outcomes of this research study may help as a sign to understand the concept of
peace building among students in schools.

2. The findings of this research study may also be useful for educational policy makers in Pakistan.
Education policies provides the foundations of conceptual understanding of peace in the school
youth. Findings of this study highlight that teaching methods for social sciences are merely in-
accordance to the peace teaching methods. Therefore, peace teaching methods and techniques
may be clearly elaborated in the school education policies to enhance the vision of peace in
school adolescents.
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