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Abstract 
 

This study explored the experiences of primary school teachers with online teaching during Covid-19. 
The research included semi-structured interviews with nine primary school teachers at different private 
schools in Lahore. The researcher identified six broad themes: perception about online teaching, student 
participation, preparation of lectures, use of technology, online evaluation, and challenges in online 
teaching. The results revealed that,through online teaching, teachers learned more abouttechnology 
and enhanced their skills. Many shared that they used different teaching methods and softwares for 
effective teaching. They identified some major challenges, such as electricity problems and internet 
connectivity issues. They also found that the initial reaction to online teaching was unpleasant because 
teachers had no training for this drastic change. The findings suggest that online teaching is an effective 
medium of instruction in diverse situations, and teachers need training to improve their professional 
skills for online teaching. 
 
Keywords: Qualitative research design; Teacher's perspectives; Phenomenological study; Online 
teaching; COVID 19 

 
Introduction  
 
Covid 19 was first reported in China in December 2019. It was declared a pandemic by the World Health 
Organization as it quickly spread across China’s borders. The virus had a lasting impact on the education 
sector worldwide, with 63 million teachers in 165 countries being affected, while 1.3 billion students 
could not attend school, colleges, and universities (UNESCO, 2020). The closure of schools severely 
impacted teaching-learning, evaluation process, and delayed the students' progress (Joshi, Vinay, & 
Bhaskar, 2020).To handle the spread of covid, leaders worldwide had to develop strict rules and 
limitations which changed traditional teaching into remote teaching (Aliyyah et al., 2020).This shift was 
challenging for teachers as they had to learn advanced technology and prepare online lectures(Naz, Hani, 
& Muhammad, 2020). Telli, Yamamoto, and Altun (2020) found thatother than the health sector, 
education was the sector most affected by the pandemic(Hebebci, Bertiz, & Alan, 2020). 
 
In Pakistan, HEC announced that physical classes must be shifted to virtual courses and technology-based 
education (Aziz et al., 2020). The teaching staff faced many difficulties in indulging in this new model of 
teaching (Noor, Isa, & Mazhar, 2020). They had to prepare engaging educational content and develop  
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effective communication with students to facilitate their learning. Much research has been conducted to 
illustrate how this outbreak affects all aspects of life. Some studies discussed the effectiveness of online 
teaching, while others found strategies for better learning. This study discusses the experiences of 
primary school teachers related to online teaching. Teachers have been asked to teach online, and their 
perceptions are significant in this virtual education environment (Chandra, 2020;Hani, Naz, & 
Muhammad, 2021).Research indicates that little consideration has been given to how this period has 
affected teachers. This study fills the gap in the literature related to teachers’ lived experiences with 
online teaching. We expect this study to further contribute to other studies on online teaching and 
teachers' experiences.  
 
This study explores the experience of elementary school teachers related to online teaching. This 
purpose was divided into the following objectives: 
 

i. To explore teacher’s perception, use of technology, and the challenges they faced during this 
period. 

ii. To explore teacher preparation, student participation, and evaluation procedures in online 
teaching. 

Literature Review 
 
This section reviews findings of studies conducted in the Pakistani context to explore teachers' 
experiences with online teaching during Covid-19. A survey found that most participants accepted online 
education as the situation demanded it (Anjum & Batool, 2020). Similarly, Khan and Jawaid (2020), 
studied different online evaluation methods, and suggested approaches for coping with the diverse 
situation. Some studies aimed to identify the problems faced by students in online education. One 
identified technological issues, resource restrictions, and lack of training (Anwar, Khan, and Sultan 
(2020). Similarly, a study highlighted issues such as network problems, lack of training, and lack of 
effective methods of student evaluation, and suggested solutions (Farooq, Rathore, & Mansoor, 2020). 
Mumtaz, Saqulain and Mumtaz (2021) noted that virtual education significantly disturbed the academics 
of Pakistan, and highlighted issues like internal assessment, which did not cater to developed countries. 
Another research also found that student behaviours showed that physical classrooms are more effective 
than online learning (Said, Ali, & Javed (2021). However, Shahzad et al., (2020) found that some 
studentshad a positive response to online teaching. 
 
Another study aimed to explore the perceptions of teachers regarding online teaching and found a 
positive relationship between technology usage and digital education in Pakistan (Alhumaid, Ali, 
Waheed, Zahid, & Habes, 2020). Similarly, Aziz et al., (2020) conducted a survey among medical teachers 
in Islamabad and found that teachers who did not have any experience with online teaching were 
unsatisfied with it. Another research identified issues such as lack of technical support, and lack of 
training, which led to occupational stress among university teachers (Batool & Siddique, 2020). 
Mahmood (2021) described techniques for teachers to conduct better online classes, such as clear voice, 
engaging classrooms, overcoming internet issues, and getting feedback. Another case study noted some 
advantages like home learning and ease of access, while limitations included its ineffectiveness. They 
also provided recommendations for training, decreasing mental workload, and conducting engaging 
lectures (Mukhtar, Javed, Arooj, & Sethi, 2020).  
 
Noor et al., noted some problems that teachers face in delivering online lessons, including costly internet 
packages, teachers’ low technological competencies, uninterested students, low attendance, limited  
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resources, lack of ICT knowledge, and poor network issues. Another study found that 58.8% of teachers 
considered that online education is convenient, and the concept of the online teaching method was 
acceptable to 65.6%. 60% said training workshops were sufficient. About 70% disagreed that online 
lectures could replace formal lectures. 66.9% of students said they were not attentive during online 
lectures. 33.8% accepted that preparation for online lectures requires much effort. 52.5% agreed that 
online technologies are challenging to understand (Rahim, Ali, & Fayyaz 2020). 
 
One limitation of previous research is a lack of emphasis on the needs and challenges of teachers during 
online teaching. Similarly, previous research mostly used quantitative methods, such as online 
questionnaires, for data collection, and gave less emphasis to qualitative research design which can give 
rich, in-depth data about the phenomenon. A less discussed topic in previous studies is online students’ 
assessment, which has a significant role in the student's academic performance. 

 
Methods  
 
The current study uses a “semi-structured interview design” (Rauf, Muhammad, & Saleem, 2021) to 
explore the participants' experiences and their interpretations of these experiences. The researcher used 
a criterion sampling technique (Patton, 2015) for the selection of study participants.Selected teachers 
were teaching in primary and secondary private schools in Lahore and had an experience with online 
teaching during the pandemic.Data collection was through semi-structured interviews and the analysis of 
data was done using qualitative content analysis (Anjum, Muhammad & Rauf, 2021). 
 
Table 1: Demographic information of the participants 

Participant Gender Age Academic Qualification Experience School class 

Participant 1 Female 24 MPhil Education 2 years Private 5
th

 
Participant 2 Female 35 MPhil Education 8 years Private 5

th
 

Participant 3 Female 27 MA English 3 years Private 5th 
Participant 4 Female 36 MA English  10 years Private 4

th
 and 5

th
 

Participant 5 Female 23 MPhil Education 3 years  Private 5
th

 
Participant 6 Female 30 MPhil Education  5 years Private 5

th
 

Participant 7 Female 24 MPhil Education 2 years  Private 5
th

 
Participant 8 Female 30 MPhil Islamic Studies 5 years Private Montessori  
Participant 9 Female 23 BSED (Hons) 2.5 years private 5

th
 

 

Findings 
 
The researchersfocused on the three areas related to online education to consider the different aspects 
of online teaching. These are connected to teachers’ first reactionsto online teaching, online lecture 
preparation, use of technology for online teaching, online students’ assessment, and challenges related 
to online education. The first theme discussedteachers' first reaction toward online teaching and their 
opinion on the effectiveness of online instruction in Pakistan and looked at the challenges they faced. 
The second addressed the preparation of their online lectures and thetechnologies, strategies, and 
methods they used to make their classes enjoyable. The third theme was about students' participation 
and the methods teachersused to gain their attention, and to evaluate them. 
 
 
 



Asian Social Studies and                                                                                                 Volume 3 Issue 2 
Applied Research (ASSAR)                                                                                                         May, 2022 
Published by ASAR Council                                                                                     ISSN (E): 2709-9229 

 
 

ISSN (P): 2709-9962 Arshad, Muhammad & Waqar (2022) 

 
226 

 
Teachers' first reactions toward online teaching during the pandemic 
 
The researcher asked teachers to provide a brief description of their first reaction toward online teaching 
and the sudden shift to the online platform. The researcher also asked them to discuss their skill 
development during online teaching.The findings showed that teachers initially found online teaching 
complex and difficult, especially as they were not trained for this teaching style. One of the participants 
stated: “My first reaction to online teaching was quite hectic actually because of all the scenarios or the 
situation we were going through and going online needed training” (Participant 1). 
 
Most teachers stated that shifting to online teaching was difficult because they had not done it before. 
One of the participants stated that: 
 

It was altogether a different experience. Switching from face-to-face teaching, aka traditional 
teaching, was hectic, and I took quite a while to adjust to online teaching as educational 
technology requires training to be used effectively. It was a different experience because the 
first time we switched from face-to-face teachings, like traditional teaching to online teaching. 
So, it took some time to switch as we had to train ourselves to use technologies. Then after 
sometimes things go smoothly. (Participant 2) 

 
Few teachers felt it was comfortable for them because they had to work from home. Most teachers said 
it was inadequate for the primary and elementary students because they are young kids handling the 
technology. They said it is effective for higher education only. Few teachers claimed that it is effective if 
they are fully trained for this drastic change. One of the participants stated that: 
 

It is because I had to travel a lot while going to regular classes, but right now because they 
said that we have to shift to the online process, it was easy for us to just sit at our comfort 
laptops and do that stuff. It is easy to shift, but mentally we are disturbed and think that this 
will down our morale. (Participant 5) 

 
Most teachers said that online teaching enhanced their teaching skills because they learned about new 
technologies and apps related to teaching. One of the participants stated: “Yes, I have learnt a lot. I am 
now a technology-savvy teacher and can effectively engage students through my lectures regardless of 
the mode and environment” (Participant 6). 
 
The researcher asked about the effectiveness of online teaching on their professional development, and 
most teachers claimed that it positively affects their development. This teaching style gave them the 
independence to manage their work and learn about technology.  
 
Teachers' online lecture preparation in Covid-19 pandemic 
 
Most of the teachers used textbook content to prepare their lectures. They also used helpful materials 
like videos and pictures for a better understanding of the content. One of the participants stated that: 
 

I make my lecture interesting by incorporating videos into my lessons. Using short activities 
like clicking clown and so many others can be done in the short time of theonline session. 
Doing some short discussions or asking some prompting questions to the students or on word 
answers from students. (Participant 3) 
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Few teachers used presentation slides and shared videos and links with the students that they could 
listen to and watch later if they had a problem understanding concepts related to the topic. One 
participant stated that: “I am a Montessori teacher. I use pictures and flashcards question-answer” 
(Participant 8). 
 
All the participants used YouTube videos and pictures to make their lectures interesting. Moreover, 
teachers encouraged students to share their views while engaging them in discussions on the topics. 
Most teachers stated that questions and answers with students would increase their understanding and 
create interest. One of the participants stated that: “I make my lecture interesting for my students by 
asking cross-questioning by brainstorming on their prior knowledge” (Participant 6). 
 
Most teachers claimed that their lectures catered to the need of their students. They gave extra time to 
them for their confusions and guided them. However, some teachers claimed that they were not capable 
of it because they were not physically there, and some students need more attention which is impossible 
in online lectures. For example, one of the participants stated: “No, because most of the students need 
hands-on attention and time-to-time assessment” (Participant 9). 
 
All the teachers stated that they motivated their students through different methods. They used 
YouTube videos, online quizzes, pictures, and worksheets for students to urge them to study online. They 
created a student-centred classroom and initiated discussions on the topics so that students feel free to 
share their points of view. 
 
All the teachers used lecture and demonstration methods because they are the primary teaching 
methods. Most used project and group work methods for their teaching. Some content goes with the 
lecture method, but some needs a different method. For developing linguistic skills, most teachers 
emphasized using the reading the content method.  
 
Teachers' perceptions related to technology used for online teaching 
 
Teachers used Zoom, Google Classroom, andGoogle Meet for online teaching. They also used WhatsApp 
for communication with parents and students. None of them had used the teaching software before the 
pandemic, so it was their first experience. One of the participants stated that: 
 

No, it is just a blessing of Covid-19 that we all get the opportunity to try online teaching. Because 
before that, everything was live like physical classes were there, and this was the first time. I 
think this is a good thing that we are learning about so many innovations. (Participant 2) 

 
Most teachers claimed that teaching software was not easy to use initially, but they got used to it later. 
Most teachers stated that they watched videos and tutorials to understand apps used for online lectures. 
For example, one of the participants stated: “The internet is loaded with tutorials on almost everything. 
Technology is no different. You name technology, and you get it” (Participant 6). 
 
All the teachers said that their IT skills improved during online teaching. For example, one of the 
participants stated that: 
 

Yes, it does because when we are into physical education, I think that there is a, you know, not a 
lot more need for IT skills, but yes, when it comes to online education, e-learning, yes, I think that 
a teacher should enhance her IT skill and yes, my IT skills also enhance during a pandemic  
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because everything has to be done online, everything has to be prepared online. So, the skills 
have been enhanced. (Participant 3) 

 
Most teachers claimed that it was not easy for them initially. Few teachers shared that it was easy for 
them because the students of this era were technology-enriched and had a better understanding of 
technology. For example, one of the participants stated that: 
 

Students themselves did not use these technologies and software before the same as teachers did 
not. So, the same thing I would say is that I prepared my lessons. I prepared how I would be using 
that tool or that software so that I could teach my students in a lesson. If I'm using Google 
Classroom, I just require one lesson for the students to know how I am going to use it or just a one 
tutorial video. (Participant 1) 
 

Teachers' strategies for students participating in online lectures 
 
All the teachers used the question-answer technique for the active participation of students. They used 
online worksheets and quizzes and showed relevant videos. For example, one of the participants stated 
that: “I always indulge my students by asking them to answer the questions during my lecture, or I 
discuss everything with them what are their views about the setting” (Participant 4). 
 
Most of the teachers used different methods like question-answer online activities to encourage 
participation in the class. Few gave assignments and group task activities for participation. For example, 
one of the participants stated that: “I mostly used question-answer technique, story formations, pictorial 
representations and animations” (Participant 9). 
 
Most teachers claimed that participation in online lectures improved, as students were active in online 
classes. For example, one of the participants stated that: 

 
But the students that are serious about a study that has an interest, their participation has very 
much changed. Only for those who have the least interest in doing this their participation has 
changed. (Participant 3) 
 

Few teachers claimed that it remained constant as of physical classes. They had to encourage students to 
participate because it was dependent on their interest. They had to call their names again and again for 
their participation. For example, one of the participants stated that: 
 

No, we have to make them motivated. We have to call their names. We have to give them small 
tasks and assign them by name. If they are not, as I told you, they are different. Some are quiet, 
they are shy, and those are the same as in physical classes as well. (Participant 2) 

 
Most teachers stated that they motivated their students to participate in class, and that was their duty as 
teachers. For example, one of the participants stated that: 
 

I always motivate my students to take part in an online lecture file asking the questions again and 
again. I always ask them the questions again, what we have read and what we will read. What is 
the name of the chapter and what is discussed, what we have discussed before, and what we 
have to discuss now? So, it always indulges my students in taking the participation. (Participant 4) 
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Few teachers claimed that they tried their best to motivate their students because it was an effort and 
had to call them to participate in the class repeatedly. Most teachers used a different method for 
collaboration among the class fellows. They mostly used group work and class activities for coordination 
among the students. However, some shared that they did not give them group work because of a 
shortage of time, and it is not easy to manage online. For example, one of the participants stated that: 
 

Yes, I have encouraged my students to collaborate. I have used different kinds of collaborative 
tools, Padlet walls, and Google Docs. These are beneficial tools for collaboration. The teacher can 
see them in real-time, save as he could see the traditional classroom working in groups. 
(Participant 1) 

 
Teachers' method of evaluation for online lectures 
 
Most of the teachers used question-answer for evaluation. Few used online activities, quizzes, and 
worksheets. Some asked students to share pictures of their homework with the teacher. For example, 
one of them used the assessment tool referred by her institution.  
 
Most of the teachers used question answers for their feedback related to their learning. Many shared 
that students did not send their online tasks on time. A few of them shared the task on time, and some 
did not send it at all. For example, one of the participants stated that: 
 

Not everyone submitted the work in time. However, I also give them some margin. I always keep 
the timing flexible, like I do not put any time limit. Like if I am posting the work on Google 
Classroom, I never put any deadline there. (Participant 6) 

 
Most of the teachers said that it was difficult for them to evaluate the students online because it took 
time. For example, one of the participants stated that: 
 

Yes, online and online evaluation is such a hectic task because that is a total mess, where you 
have to open every chatbot. We got. We did it for the exams. We did it on our own. We did not 
have to have this on google classroom because many of the students said they did not know how 
to use it. So, we converted it to WhatsApp, and it was challenging for us to open each random 
number, and we had to look to use, particularly pictures that were very blurred. (Participant 5) 

 
Few teachers said they could quickly evaluate the students by their answers. For example, one of the 
participants stated: “No, seriously, I can better understand through their answers. For example, when I 
asked any student to answer me or ask me the summary of what was in that chapter. So, when I can 
easily judge” (Participant 4). 
 
Most teachers shared that online evaluation is practical for students as something is better than nothing. 
For example, one of the participants stated that: “No, not too much effective, but something is better 
than nothing” (Participant 8). However, few teachers shared that it is not effective if we compare it with 
the physical classrooms.  
 
Teachers' challenges related to the online teaching 
 
Online teaching was interrupted due to a number of issues, such as frequent power failures, and 
inconsistent bandwidths. Noisy domestic environments added to these issues and withheld students’ 
attention most of the time. In-apt incorporation of available technology also added to the challenges.  
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For example, one of the participants stated: “The challenges were drastic. I had to wrap up my class 
before the allocated time owing to frequent power failures and bandwidth issues” (Participant 4). 
 
Most teachers did not get any assistance from their institutions. They said it was all their effort. Few of 
them claimed that their institution provided them with proper training for online teaching. For example, 
one of the participants stated:As far as my institution is concerned, I have not got any specific from my 
institution or any help from my institution” (Participant 3). 
 
Most of the teachers faced difficulty with connectivity and internet issues. Most said that gadgets were 
not working right, and data signalscreatedchallenges. For example, one of the participants stated that: 
 

There are many challenges regarding technology, but the internet issue and connectivity through 
zoom is always a mess for teachers and students also. Because it is a very power-consuming 
application. (Participant 8) 

 
Most teachers stated that to overcome this, they had to prepare before the lecture. They would 
constantly check the internet and gadgets. Some set a time where they were available online to guide 
the students and answer their queries. For example, one of the participants stated that: 
 

I fixed my, my timings or something like, I fixed that up online.We should do with a mobile 
messenger fix the timings from seven in the morning to six in the evening, and we told them that 
we are not available after six in the evening. (Participant 5) 

 
The researcher also asked about suggestions related to online teaching. Some said that it is a new 
teaching method, so they require the training to go smoothly with it. For example, one of the 
participants stated that: 
 

I think that all of the institutions or the education management or educational institutions should 
incorporate sessions regarding IT training so that teachers should also get to know how they are 
going to, you know, operate those certain apps. (Participant 3) 

 
Few said there should be pre-defined rules and regulations for both teachers and students. For example, 
one of the participants stated that: 
 

Management needs to define online class rules by collaborating with teachers and be firm on its 
previously devised rules and regulations over online learning so that students feel responsible for 
their work. (Participant 9) 

 
They also suggested that government should develop a proper evaluation system for online teaching 
because online evaluation is a challenge. For example, a participantstated: “Government should work on 
the proper evaluation system for online classes because it is a very complex thing in online teaching” 
(Participant 7). 
 

Discussion  
 
This study was conducted to see the lived experiences of primary school teachers with online teaching 
during Covid 19. Many studies have already contributed their part to online teaching. This study aimed to 
do the same with the findings based on the teacher's views. Results based on technology were quite  
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similar to previous research. Teachers say they are learning new technologies and methods to improve 
their teaching and to prepare online lectures. Previous research also found that online teaching will be 
best if supported by technologies (Orhan & Beyhan, 2020). Many studies have provided suggestions 
regarding the use of different technological tools and softwares for online teaching. The use of technical 
tools helps shift from physical teaching to online teaching (König, Jäger-Biela, & Glutsch, 2020). Similar to 
the findings of study byNaveed, Muhammad, and Siddiqui (2022), this study has illustratedhow teachers 
were happy to use technical tools as they make teaching easy. 
 
The results suggest that evaluation was difficult for some teachers because of a shortage of time in 
online lectures. The previous results also stated that online evaluation was complex because teachers did 
not have proper knowledge of technologies, and because of limited student-teacher interaction (Rajab, 
Gazal, & Alkattan, 2020). Many teachers shared positive remarks about online teaching and were curious 
to further explore it. This finding was not shared by any previous researcher. Some of the participants 
also shared healthy observations about student participation. Students used the software quickly and 
were motivated to answer the questions asked in class.  
 
The researchers also wanted to explore the challenges of online teaching. The results showed that the 
most common challenges were internet, electricity, and network issues.This finding is supported by 
previous research which highlights the internet facility issue, and the availability of network does not 
remain constant during online teaching (Fauzi & Khusuma, 2020). These findings have not been discussed 
sufficiently before and can help future teachers with online teaching. 
 

Conclusion  
 
This study explored the experiences of primary school teachers with online teaching during the 
pandemic. Data was collected by interviewing 9 participants, and a cross-case analysis method was used 
to divide the data into themes. Based on the results, we conclude that the first reaction toward online 
teaching was problematic for teachers. The results also revealed that they had no experience with online 
teaching before the pandemic. It was not easy for them to shift physical classes to online classes, and 
many shared that online education is ineffective for the primary level because it has its drawbacks. 
Others revealed that online teaching enhanced their teaching skills related to technology, positively 
impacting the teachers' professional development. 
 
The results show that teachers used textbooks to prepare their lectures. They used helpful materials like 
YouTube videos and online activities to support their lectures and make their lecture interesting for their 
students. Teachers used the question-answer method to engage students in online lectures. They shared 
that the method helped students understand the topic. The results also revealed that online lectures 
efficiently catered to the students' needs through helping materials like videos and online activities. 
Teachers used different methods to motivate their students for online lectures and used different 
teaching methods like lectures, demonstrations, projects, and activity-based methods for online 
teaching.The participation of students changed during the online lectures; they became more active. 
Teachers also assigned group work to students for collaboration. Most students did not submit their 
online tasks in time because of a shortage of time and internet issues.  
 
Furthermore, the results revealed that teachers used Zoom, Google Classroom, and Google Meet for 
online teaching. They used WhatsApp for communication with parents. They had not used any teaching 
software before the pandemic, so online teaching enhanced their IT skills, and now they can easily use 
the teaching software. The results revealed that this software is easy to understand for both teachers  
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and students. The results also showed that teachers used the question-answer method for online 
evaluation. They used online quizzes, activities, and worksheets for evaluation. They gave them the 
homework and asked them to send a picture of it. The results revealed that shortage of time was a big 
issue for online evaluation. The results also revealed that it is not an adequate evaluation medium if we 
compare it with the physical classroom evaluation.   
 
The results revealed many challenges related to online teaching. Internet issue is a big issue for the 
teachers during. The results also identified that grabbing the student's attention is challenging for 
teachers. The results revealed that teachers did not get any assistance from their institutions and needed 
training to improve their teaching method. The results revealed that to overcome these challenges, 
teachers used to prepare beforehand.  
 
It is hoped that the participants' detailed descriptions in this study will guide teachers to different new 
dimensions of online teaching that will enhance the knowledge related to online teaching for the 
teachers and the researchers. It is recommended that policymakers take a step to overcome these 
challenges and make proper rules and regulations for both teachers and students. This study also raises 
questions about online evaluation, it is recommended that a proper evaluation method and support 
forteachers should be introduced. Workshops need to be arranged for teacher training in online teaching 
and evaluation methods. 
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