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Abstract

The main goal of this research was to examine the effect of students’ mental wellbeing on university
students’ academic achievement and generic Competence. All the Students of University of Sargodha
were population of the study. Three departments from University of Sargodha were conveniently
selected, i.e., Department of Psychology, Department of Statistics, Department of Communication and
Media Studies as the sample of this study. Data were collected online through Google form. Due to the
pandemic situation, universities only provided online teaching, learning, and examinations. The
instruments adapted for this study were the mental wellbeing scale Fen et al., (2013) and Generic
Competence scale Shah, (2009) and each participant’s self-reported CGPA. Data were analyzed using
correlation, linear regression and multiple linear regressions by using SPSS v. 22. The study concluded
that Students’ Mental Wellbeing in University Students’ Academic Achievement and Generic
Competences were correlated. Furthermore, this study concluded that Students’ Mental Wellbeing have
effect on University Students’ Academic Achievement and Generic Competences. In light of the findings,
it was recommended that students’ academic achievement may be improved by focusing on their
mental wellbeing and creating interesting and informative activities during teaching and learning
process.
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Introduction

Mental well-being, according to WHO (2001), is a "position of comfort" that enables people to perceive
their personal prospective, manage by way of every day comfort, effort efficiently, and contribute to their
society (WHO, 2001 p. 1). Mental well-being can be conceptualized using hedonic and eudemonic
approaches (Mahali, 2019). The hedonic method defines mental well-being as having positive feelings,
desiring pleasure, and being pleased with one's life (Mahali, 2019). According to the World Health
Organization, mental health is a multifaceted and dynamic concept. The new holistic approach to well-
being considers a variety of aspects (Khawaja et al, 2017). According to Brown, (2008), two perspectives
are now widely recognized: (1) subjective pleasure (hedonic point of view); along with (2) optimistic
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emotional working, excellent interpersonal associations (eudemonic view). Mental health is described as
the capability to conduct intellectual work well, output in fruitful behavior among all. Psychological
distress and psychological well-being are two complementary characteristics of mental health that are not
mutually reducible (Anuradha et al, 1989).

According to the German Council of Science and Humanities (2015), academic education in the twenty-
first century comprises three key components: scientific disciplines, labour market preparedness, and
personal growth. As noted , this approach corresponds to a broad perspective of talent in
educational science (Weinert, 2001). Complex education stresses the development and growth of
so-called generic (interdisciplinary) abilities (e.g., problem solving, logical thinking, and teamwork),
which, according to recent employer surveys, are rapidly becoming more useful. A competency
portfolio like this, built over the course of a student's academic career, is crucial for both
practitioners and devoted people, as it allows for continuous learning, which is critical in this ever-
changing knowledge phase (Troitschanskaia et al., 2019). Academic success was described, clarified by
numerous writers. Educational success is the acquisition of knowledge that is measured through an
instructor's symbols or learning objectives situated via learners as well as governesses and completed
within a precise time frame. A student's communication, arithmetic, physics, community discipline,
philosophical abilities and competences to facilitate him or her to be successful in an institution and in life
are referred to “as theoretical success” (Leary & Borsato, 2006). Gallifa & Garriga (2010) established the
term competence after investigating human motivation and described it as an interest that energizes,
guides, and selects activities. Competence is a common source of high-level performance motivation. In
recent years, the concept of competence-based human resources has progressed from a novel
methodology to common practice in the world of professions. A competency-based human resource
management system is now used by almost every organization with more than 300 employees. Major
consulting organizations, as well as hundreds of small consulting firms and independent consultants, have
adopted competency evaluation and development as a global practice. Cognitive competences, which
include knowledge and understanding, functional competences, which include abilities, and behavioral
and attitudinal competences, which include emotional and social competences, are the three types of
competencies in the broadest sense. Meta-skills would be geared toward making the acquisition of other
talents more straightforward. Knowledge, talents, and attitudes that may be successfully utilized in a
range of work situations and professional settings are referred to as generic competences. Generic
competence examples of these qualities are philosophical thoughts, development, managing, analytical
skills, systematic talents, wisdom capacity, functioning alone, plus teamwork (Vaatstra & Vries, 2007).

Literature Review

Mental well-being is a welfare condition that enables people to perceive individual latent, manage daily
work load, and exert fruitfully in addition to societal benefits (WHO, 2001). There are two types of
viewpoints on happiness: Hedonic and Eudemonic. Mental well-being can be conceptualized using
hedonic and eudemonic approaches (Mahali, 2019). The hedonic method defines mental well-being as
having positive feelings, desiring pleasure, and being pleased with one's life (Mahali, 2019). In contrast,
the eudemonic viewpoint states that, in addition to enjoyment, mental well-being includes
"independence, personal development, self-acceptance, mastery, and good relatedness" (Mahali, 2019).
There is a distinction between mental health and mental iliness (Mahali & Saskatchewan, 2019). Several
researchers have looked into the relationship between these two variables (Mahali, 2019). As a result,
studies have repeatedly shown that stress and mental health are mutually exclusive. Teaching and
conversing with children and teenagers can be emotionally taxing, leading to mental health issues
(Mahali, 2019).
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Suicide and academic failure were more common among students with average mental health and
linguistic abilities than among those who excelled (Murphy et al., 2020). Mental health and mental well-
being are related. Mental health is knowledge of personal abilities, productivity plus benefits in business,
and ability to contribute to society in accordance with their talents. Psychological components should
come to mind when the phrase "mental well-being" is mentioned in this WHO definition.

Mental health has made a significant comeback (Fen et al., 2013). The history of definition and calculation
is reflected in official international and National Health Service ideas for health and mental health
organizations (Fen et al., 2013). Mental health, according to Fen et al., is not the absence of mental
disease. But as the ability to live life to the fullest, to reach one's potential for progress, and to experience
happiness and fulfilment along the way (Fen et al., 2013). Furthermore, mental health is generally
recognized as a distinct stage from mental illness (Fen et al., 2013). Mental well-being is defined by
concepts such as growth toward optimum output flourishing and resilience flourishing even in the face of
adversity (Fen et al., 2013).

Several scholars have recognized and explained academic achievement. Academic achievement is
generally defined as the acquisition of information evaluated by the teacher's grades and/or
academic targets set by children and educators to be achieved throughout their lives. Obtaining a
master's is an example of academic excellence. Continuous exams are frequently utilized to assess
educational performance. Academic success refers to a student's or institution's achievement of short-
term or long-term educational objectives. Graduation rates and grade point averages can both be used to
assess institutional achievement and student achievement. Despite the fact that academic achievement is
certainly crucial in student life and beyond (Moore, 2019), scholars and policymakers are increasingly
looking at social and emotional effects, as well as their interactions, as indicators of student performance.
The recent addition of social and emotional activities to established measurements exemplifies this trend
(Moore, 2019). According to the study (Moore, 2019) These include emotional management (such as
stress tolerance and optimism), work performance (such as enthusiasm, commitment, and self-control),
and complex skills, according to the study (Moore, 2019). This topic contains six high-quality empirical
studies that look at the dynamics of such variables, some of which are related to academic
accomplishment and others that aren't, but all of which have their own validity.

According to the German Council of Science and Humanities (2015), academic education in the twenty-
first century consists of three primary components: scientific disciplines, labour market preparedness, and
personal development. This understanding leads to a holistic concept of competency in educational
science (Troitschanskaia et al., 2019). According to recent employer surveys, higher education focuses not
only on the development of domain-specific knowledge (for example, in medicine or economics), but also
on the production and marketing of so-called generic (interdisciplinary) abilities (e.g., problem solving,
analytical thinking, and teamwork). A competency portfolio like this, established over the course of
academic studies, is critical for both professionals and dedicated individuals, as it allows for lifelong
learning, which is critical in our ever-changing world. The general competencies of our society are very
important for everyone. Adults can participate in a range of voluntary activities to improve their quality of
life (Gedviliene, 2017).

Institutions of Technical and Vocational Education and Training (TVET) are seen as a catalyst for the
development of skills and competencies, as well as a source of in-demand workplace competencies.
According to Yusof et al., (2015) lifelong learning is a must for everyone in the age of globalization and
rapid technological progress (2015). As a result of the Tuning project, generic competences became more
prominent in the Bologna reformation of European higher education (Buselic & Anicic, 2019). From its
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inception, the Francisco de Vitoria University (UFV) has offered an integrated personal training
programme from its inception, with the purpose of assisting all of its students of varied grades and years
of study. It has a number of mandatory subjects in its curricula for this aim, which establish generic
capabilities that provide this comprehensive personal training that goes beyond technical skill
development. Personal Competencies and Competences is a first-grade subject that focuses on the
growth of general skills. Before we get into the details, it's important to understand the difference
between competence and expertise. Personal Competencies and Competences is a first-grade class that
focuses on the development of general skills. Before we get into the details, it's important to understand
the difference between competence and expertise (Shah, 2009). Personal Skills and Abilities, a first-year
course taught to all UFV grades, aims to contribute to integral creation by aiding all students in their
personal development through generic intrapersonal and interpersonal competences. To begin with, we
must differentiate between generic intrapersonal and interpersonal skills. Intrapersonal skills are those
that are unique to a person, intimate, and personal. Associated with a desire to have the greatest possible
answer in each scenario, as well as a readiness to consider, accept, understand, and/or overcome
problems. Personal experience, self-criticism, self-management, and other traits are examples. These
talents are akin to Crispi’s self-reflection abilities, or the ability to better understand and monitor one's
own emotions (Crespi, 2020). People who are naturally interactive: those who engage in social
interactions. It has to do with one's willingness to consider, accept, and comprehend others in order to
provide their best. Leadership, collaboration, dispute resolution, and negotiation are all examples of
communication (empathy, feedback, assertiveness, listening, making demands, verbal and nonverbal
communication). Crespi, (2020) defines these abilities as the ability to comprehend what others are
thinking and feeling, as well as cognitive comprehension, empathy, and the ability to record nonverbal
communication. Second, we explain how the subject or programme can help students develop
intrapersonal and interpersonal skills: A mentorship programme is used to enhance intrapersonal
competencies. Intrapersonal abilities are fostered through a mentoring programme. Over the course of six
sessions, a professional instructor works with each student individually to develop competences such as
personal knowledge, proactivity, personal development, and the search for meaning. Interpersonal skills
are built throughout the course of 27 classroom sessions. All students are aided by an expert mentor
while developing skills such as teamwork, problem solving, communication, and leadership through
experiential learning. The teacher and mentor collaborate on the basis of experiential learning in both the
classroom and mentoring (Crespi, 2020). Students will be able to significantly improve and broaden their
subject focus capabilities. As a result, we should talk about important learning because this change has an
impact on students' lives.

Research Methodology

The study was strictly descriptive in nature. This study employed a quantitative research design. A
population is a large group of individuals, organizations, artifacts, and other objects that all share one
thing: a researcher's interest. A census is a survey that is used to collect data from the entire population
(Sherbinin et al., 2007). The study's population included all students at the University of Sargodha. The
convenience sampling technique was adopted for sample choice and the department of Psychology,
Department of Statistics and Department of Communication and Media Studies were the sample of the
study. The thirty-item Scale for Students Mental Wellbeing was used to assess Students Mental Wellbeing.
The instrument with a seven-point Likert scale was adapted from (Fen et al., 2013). Additional
demographic information was obtained, including name, gender, department and semester. Students’
performance was determined by their self-reported current overall average GPA. To collect the data for
generic competence, the researcher selected an instrument to measure students ‘Generic Competence.
Respondents were required to respond to all 19 items in the section of Generic Competences
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questionnaire. The instrument was adopted from (Shah, 2009). It was a seven-point Likert scale in which
each participant’s self-reported GPA, and demographic questions addressing name, gender, department
and semester. Three departments from University of Sargodha were conveniently selected i.e.
Department of Psychology, Department of Statistics and Department of Communication and Media
Studies as the sample for this study. Data was collected from 30 students of (5th semester and 7™
semester) from 3 selected departments of University of Sargodha. Questionnaires, interviews,
observations, and other study instruments are examples of data collection instruments. In essence, the
examiner has to guarantee that selected tool was reliable and accurate. Applicability of an instrument has
a major influence on study activity. Whatever data collection strategy is chosen, it must be objectively
tested to see if it will yield the desired results (Munir et al., 2019). The supervisor later gave the
researcher authorization to collect data. The heads of the sampled departments were briefed on the
research's main issues and asked to assist the researcher. With the collaboration of the respective faculty,
the researcher gathered data from departments at the University of Sargodha. The questionnaires forms
were emailed to those who agreed to participate in the study, and they were requested to fill out form.
Correlation analysis was used to find the relationship among Mental Wellbeing, Academic Achievement
and Generic Competence. Regression analysis was used to find effects of students Mental Wellbeing, on
the Academic Achievement and Generic Competence of students. Due to COVID-19 pandemic, physical
data collection was not possible; therefore, data were collected online using a Google form.

Data Analysis
Correlation among mental well being, academic achievement and generic competence

Table 1: Correlation Analysis

CGPA GC
MW Pearson Correlation .003 .788
Sig. (2-tailed) .965 .000
CGPA Pearson Correlation -.017
Sig. (2-tailed) .768
**Correlation is significant at the 0.01 level
N=290

In table 1there is insignificant relationship between Mental Wellbeing and Academic Achievement
(r=.003, p>.05), there is significant relationship between Mental Wellbeing and Generic Competence
(r=.788, p<.05), there is insignificant relationship between Academic Achievement and Generic
Competences (r=-.017, p>.05).

Regression Analysis
Effect of Students Mental Wellbeing on their Academic Achievement

Table 2: Model summary of Regression Analysis
R R? F Adjusted R’ SE Estimate
.003 .000 .002 -.003 39171
R: multiple correlation coefficient=.003
R2: coefficient of determination=.000
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The R value depict straightforward connection .003 (the “R” Column), that show association. The R’value
(the “R square” Column) indicates variation in the dependent variable, value can be explained by the
independent variable value. In this case R’ = .000; model explains 0.00% of the variation in the dependent
variable. It means that very small or no variation is found in Mental Wellbeing on students’ Academic
Achievement and F =.002.

Table 3: Coefficients®

Model Unstandardized Coefficients Standardized Coefficients T Sig.
B Std. Error B

(constant) 3.225 112 28.769 .000

MW 4.300E-5 .001 .003 .044 .965

With one-unit increase in students’ mental wellbeing, their academic achievement increases by: 4.300
Academic achievement = 3.225 + (4.300WB)

A linear regression was fitted to explain the effect of students Mental Wellbeing on their Academic
Achievement. The autocorrelation assumptions between residuals were not met. Overall model explains
0.00% variation of academic achievement, and is insignificant in explaining academic achievement, F (1,
288) = .002, p = .965. With one-unit increase in students’ mental wellbeing, their academic achievement
increases by: 4.300, which was not found significant change t (288) .04, p =. 965.

Effect of Generic Competence on Students’ Academic Achievement

Table 4: Model Summary of Regression Analysis
R R? F Adjusted R’ SE Estimate
.017 .000 .087 -.003 .39165
R: multiple correlation coefficient=.017
R2: coefficient of determination=.000

The R value show the easy correlation and is .017 (the “R” Column), which indicates the correlation. The
R’value (the “R square” Column) indicates how much of the total variation in the dependent variable,
value can be explained by the independent variable value. In this case R* = .000; model explains 0.00% of
the variation in the dependent variable. It means that very small or no variation is found in Student’s
Generic Competence on their Academic Achievement and F =.087.

Table 5: Coefficients®

Model Unstandardized Coefficients Standardized Coefficients T Sig.
B Std. Error B

(constant) 3.254 .085 38.319 .000

GC .000 .001 -.017 -.295 .768

With one-unit increase in student’s generic competence, their academic achievement increases by:.000
Academic achievement = 3.254 + (.000GC)

A linear regression was fitted to explain the effect of Student’s Generic Competence on their Academic

Achievement. The autocorrelation assumptions between residuals were not met. Overall model explains
0.00% variation of academic achievement, and is insignificant in explaining academic achievement, F (1,
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288) = .087, p = .768. With one-unit increase in students’ mental wellbeing, their academic achievement
increases by: .000, which was not found significant change t (288) -.295, p = .768.

Effect of Mental Wellbeing on Students Generic Competence

Table 6: Model summary of Regression Analysis
R R? F Adjusted R’ SE Estimate
.788 .621 472.881 .620 10.82860
R: multiple correlation coefficient=".788
R2: coefficient of determination=.621

The R value describes the simple correlation and is .788 (the “R” Column), which indicates the correlation.
The R%value (the “R square” Column) indicates how much of the total variation in the dependent variable,
value can be explained by the independent variable value. In this case R? = .621; model explains 6.21% of
the variation in the dependent variable. It means that very small or no variation is found in Mental
Wellbeing on Student’s Generic Competence and F =472.881

Table 7: Coefficients

Model Unstandardized Coefficients Standardized Coefficients T Sig.
B Std. Error B

(constant) -3.614 3.099 -1.166 .245

MW .587 .027 .788 21.746  .000

With one-unit increase in students’ mental wellbeing, their academic achievement increases by: .587
Academic achievement = -.3614 + (.587WB)

A linear regression was fitted to explain the effect of Students Mental Wellbeing on their Generic
Competence. Overall model explains 6.21% variation of generic competence, and is significant in
explaining generic competence, F (1, 288) = 472.881, p = .000. With one-unit increase in students’ mental
wellbeing, their generic competence increases by: .587, which was found significant change t (288)
21.746, p = .000.

Multiple Regressions

Effect of Mental Wellbeing and Generic Competence on Students’ Academic Achievement

Table 8: Coefficients

Model Unstandardized Coefficients Standardized Coefficients T Sig

B Std. Error B
(Constant) 2.575 .659 3.909 .000
MW .000 .002 .007 .072 .942
GC -.001 .002 -.033 -.353 724

With one-unit increase in students’ mental wellbeing, their academic achievement increases by: .00
With one-unit increase in student’s generic competence, their academic achievement increases by: -.00
Academic achievement = 2.575 + (.00WB)) + (-.00GC)

A multiple linear regression was fitted to explain the effect of Students Mental Wellbeing and Generic
Competence on Students’ Academic Achievement. The overall model explains 6.4% variation of academic
achievement. The effect of students mental wellbeing on their academic achievement increased by .00
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which was found to be insignificant, t=.072, P> .05. The effect of generic competence on students’
academic achievement increased by -.00 which was found to be insignificant, t= -.353, P> .05. Therefore,
null hypothesis almost accepted.

Conclusion

There is an insignificant relationship between mental wellbeing and academic achievement and academic
performance and generic competences. There is a significant relationship between mental wellbeing and
generic competence. The effect of student’s mental wellbeing on their Academic Achievement was
insignificant. The effect of generic competence on Students’ academic success was insignificant. The effect
of mental wellbeing on Students Generic Competence was significant.

Discussion

The primary goal of this research was to check the “Effect of Students’ Mental Wellbeing on University
Students’ Academic Achievement and Generic Competence. Result mentioned that generic competence
has an insignificant effect on a student’s academic achievement. However, a few researches suggests that
general capability is required for comprehension as well as accomplishment of learning objectives
(Bautista, 2016). Nowadays, education places a greater emphasis on students' learning of generic
competencies rather than on traditional teaching techniques for student improvement and academic
ratings (Fortin & Legault, 2010). Result of research showed an insignificant relationship between mental
wellbeing and academic achievement. This result was favored by research of (Vedgy et al., 2020).

Recommendation

The present study suggests some points for future research. The study incorporated just three faculties
from University of Sargodha, Sargodha. The study's findings may not be applicable to the entire
population of the University of Sargodha, Sargodha. So the research can be extended by adding other
faculties of University of Sargodha, Sargodha. Main aim of the study was to find the Effect of Students’
Mental Wellbeing on University Students’ Academic Achievement and Generic Competence. Qualitative
analysis may be included in future studies it will be more useful. Through qualitative analysis, researchers
can deeply observe or record the responses of respondents. In this study, there was an inconsequential
effect of Students Mental Wellbeing on Academic Achievement of students but in prospect studies we can
observe effects of student’s mental wellbeing on student’s motivation.
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